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I. B. Drozdova

Ural State University of Economics

Foreign Languages as a Means 
of Cross-Cultural Communication Development

Abstract. A modern professional employee should possess certain knowledge 
and skills in cross-cultural communication sphere. The aim of a foreign language 
teacher is to help students develop this competence. The article provides the results 
of students’ survey on the importance of this competence for their future work.

Key words: cross-cultural competence, cross-cultural communication, cultural 
diversity, a foreign language teacher.
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O. V. Anchugova 
Ural Federal University 

Strategies of Vocabulary Selection 
at Language Teaching at Nonlinguistic Departments

Abstract. Lexical skills formation of nonlinguistic students includes some 
dif  culties but provides great potential since the development of information and 
communication technologies entails their active implementation in many disciplines. 
Therefore, the question of vocabulary selection strategies for active use by 
undergraduates is essentially important for all participants of the educational process.

Key words: lexical skills, vocabulary selection, undergraduates teaching.
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Learning to Understand How the Actual Problem 
of Modern Didactics

Abstract. The main reason for the occurrence of situations of confusion, 
incompleteness, fragmentation, or «the knowledge gap». These situations are divided 
into three main groups: a wrong interpretation of the read text, wrong translation of text 
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from one language to another, and violated the speci  c situation of communication — 
rigid dialogue. Understanding provides the gap in knowledge of pupils and teachers 
as partners in communication. The majority of students in regular middle and high 
schools is passive and disinterested. They can’t see the text as part of the context, do 
not know how to ask and answer questions, not able to identify the signi  cant and 
distinguish the essential from the «convex», prone to missed signals and unclear, 
instead of actively explore. Dif  culties and gaps in understanding the students 
of educational material is often greater than success and achievements. There are 
areas of educational work, in which the test student dif  culties are for the observer 
the most obvious: this is a retelling of reading, student response to questions asked 
by the student. Watching as the learner implements these tasks, the student will be 
able to identify dif  culties of understanding inherent in the individual student and 
to propose and test a hypothesis regarding the nature of these dif  culties and success. 
After the diagnosis the student can plan developmental or remedial work with gifted 
or lagging behind for one reason or another pupil. He can to re  ect on their own 
successes and dif  culties, and the dif  culties or successes of teachers in interaction 
with students and in the development of the students understanding.

Key words: interpretation, text, translation, dialogue, understanding, student.
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The Independent Work of Future Linguists 
When Teaching Foreign Dialogue Speech

Abstract. The article deals with the independent work of future linguists when 
teaching foreign dialogue speech. It describes the notion of foreign dialogue speech 
activity. Taking into account the complexity of communication process, the authors 
analyse the differences between “independent work” and “independent learning 
activities” basing on opinions of some domestic researchers.
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I. A. Bredikhina 
E. V. Babitskaya 

Ural Federal University 

Electronic Educational Glossary as an Instrument for 
Developing Cognitive Self-Suf  ciency in Teaching Vocabulary

Abstract. The article is dedicated to the usage of electronic educational glossary 
as an instrument for developing cognitive self-suf  ciency in teaching vocabulary. 
The following issues are covered: ‘teaching vocabulary’, ‘lexical skill’, ‘cognitive 
self-suf  ciency’. 

Key words: teaching vocabulary, lexical skill, cognitive self-suf  ciency, 
electronic educational glossary.
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On the Autonomous Learning of Intercultural Awareness. 
Practical Insights from the nglish Language Classroom
Abstract. The paper reports on a classroom experiment designed to enhance 

intercultural skills by implementing teaching methods toward greater learner 
autonomy. In particular, this project examines shifts in learner awareness across two 
semesters exhibited by Austrian undergraduates in the course Intercultural Skills. 
Autonomous language learning has been increasingly theorized in close relationship 
to interaction in the classroom, and it is the tension between autonomy and collaboration 
in connection with student perception of growth which this research aims to explore.

Key words: learner autonomy, re  ection, collaborative work.
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1. Introduction
The present paper re  ects on a teaching project designed to enhance 

the intercultural skills of Austrian undergraduates attending an English 
language course with a cultural focus. It puts into perspective various 
classroom methodologies applied across two consecutive semesters, 
with the long-term goal of assisting learners in becoming increasingly 
autonomous. Upon identifying the key elements of learner autonomy, 
this paper traces the steps from de  ning new methodologies of learning 
to measuring their effect, and  nally draws conclusions about further course 
development. The closing section of this work outlines newly introduced 
course activities inspired by the  ndings of the project. 

The language course in question, Intercultural Skills English (C1), is 
offered in the second or third semester for Business and Economics students. 
While being a compulsory element of the business curriculum, it is also 
a popular choice due to its personally relevant content and the relative freedom 
in choosing cultural topics to research. The course entails an understanding 
and critical re  ection of various cultural theorists (from Hofstede to Ting-
Toomey), academic research and writing, and developing skills in analysis and 
self-re  ection. Thus, it both assumes and encourages student autonomy and 
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a higher degree of self-guided learning. In light of these course objectives, this 
teaching intervention has begun to yield applicable insights towards a more 
engaging, independent learning experience.

2. Learner autonomy in the language classroom

A pivotal aspect of this classroom experiment emerges from the concept 
of learner autonomy. A key point of reference to understand learner autonomy 
may be found in John Dewey’s [1] concept of normal communication, 
where learners have a shared interest and are eager to interact. Sustaining 
a context of reciprocal communication, thus empowering students to develop 
their autonomy as learners and assume responsibility for their own learning 
[2, p. 22] also bears unique relevance to our intercultural skills course, 
since sharing work and re  ection with others pave the path for social 
responsibility and intercultural dialogue beyond the classroom. The direct 
relationship between Dewey’s [1] educational concept and learner autonomy 
has been further theorised by Little [3, 4] in his three pedagogical principles 
of language learning. In Little’s model, learning intentionally means 
1) inviting learners to shape their own learning based on their existing 
skills, 2) asking them to think about what they have done and will do, and 
to evaluate themselves, and 3) doing all that in the target language [4, p. 119]. 

In addition to emphasizing that learners need to feel autonomous and 
competent but also connected to others and validated by them, educators 
point out that autonomy is sustained by collaboration [1, 4, 5]. To use 
a concept from ‘Situated Learning Theory’, being part of a ‘Community 
of Practice’, de  ned as a group of individuals with a shared concern or 
a passion who learn how to do it better by interacting regularly, imparts 
personal validity to learning [6]. The productive interplay between 
learner autonomy, intercultural learning and collaboration has already 
been emphasized by scholars outlining practical classroom approaches 
to advance these learning areas [5, 7]. Boeckmann [5, p. 95), for example, 
points out that learner attitudes (as an element of intercultural competence) 
play a key role in learner self-perception. Establishing a relationship 
between an individual’s self-image and their capacity for autonomous 
decisions, Boeckmann argues for the compatibility of intercultural and 
autonomous learning and stresses the importance of collaboration, learner-
centredness and learner attitudes.
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3. Course setup in the winter term of 2014 
and the summer term of 2015

In light of the theory presented above, two pedagogical methods were 
chosen as experimental tools for developing independent learning: individual 
re  ection and collaborative work. Both were consecutively tested with two 
groups of students in the course of the 2014–2015 academic year. Thus, apart 
from the usual syllabus items, the  rst, winter term group (33 students) was 
asked to produce more written re  ections on class readings and activities, 
while the second class in the summer term (29 students) worked in small 
groups on research and presentation projects. 

To measure the perceived impact of individual reflection and 
collaborative work, we examined student re  ective writing submitted 
at the start and end of term respectively. The comparison between these 
papers thus points to how students regard their own progress throughout 
the semester. Importantly, student re  ections in this analysis were not 
applied as a measure to determine whether teaching goals have been met. 
Their answers rather help identify teaching methodologies which they  nd 
particularly helpful for their own learning. Despite this methodological 
limitation, student re  ection has been applied as both a learning technique 
and a tool of research centered around learners’ perception of their own 
growth, which constitutes a key aspect of autonomy.

4. Re  ection questions posed to students (Re  ection paper 1 & 2)

Both pieces of re  ective writing were partly guided by preliminary 
questions. The  rst re  ection task attempted to address learners’ expectations 
of the course, while the second one asked them to look back at their class 
experiences and perceived learning. Some questions added to Re  ection 2 
in summer 2015 were aimed to gauge attitudes to the group work activities 
for that semester. It should be mentioned here that the number of questions 
for Re  ection 1 (four questions) was clearly smaller than those posed for 
Re  ection 2 (seven questions). This is due to the stronger focus on acquired 
skills and class material expected in the second re  ection as well as the need 
to collect additional feedback on other course aspects. Both question sets 
overlap regarding the teaching aims of the course — intercultural awareness 
and academic English. 
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Questions for Re  ection 1 (selection)
— What else do you want to develop in terms of values and skills while 

being part of this course? 
— What aspects of your completed Individual Research Paper may be 

particularly bene  cial to you (cross-cultural differences, skills in academic 
writing, re  ection about your own culture based on your  ndings)? 

Questions for Re  ection 2 (selection)
— Which texts, in-class discussions and assignments were the most 

engaging and useful to you? Please give reasons. 
— (Added in summer 2015: Which did you  nd more useful — group 

work or individual effort — for your motivation and learning in our course? 
Explain why. Are there particular (language) skills and cultural knowledge 
that you have acquired mostly through team work / individual effort?) 

— If you could start again, would you modify anything about your 
research paper theme and conclusions? Why? 

— How do you assess your individual progress throughout this 
semester? Please comment in detail with regard to (1) increasing your 
understanding of cross-cultural theory, (2) your own intercultural skills and 
(3) your skills in academic English. 

5. I-statement analysis

A productive technique to quantify the data from student re  ections 
was found in I-statement analysis. This method of discourse analysis 
enables the researcher to draw conclusions about  rst-person narratives 
re  ecting the author’s self-image and evaluation [8, p. 153], thus allowing 
an understanding of individual perceptions of progress in a context 
of learning. Based on the type of predicate in each I-statement, Gee [Ibid.] 
distinguishes between statement categories such as «cognitive» («I think», 
«I guess»), «affective» («I want», «I like»), and «ability and constraint» 
(«I can’t», «I have to»). The classi  cation of I-statements thus allows for 
comprehensive vertical (tracking changes over time) and horizontal (tracking 
patterns within a group) processing of data [9].

Indeed, I-statement analysis has been applied to numerous cases 
of re  ective writing. In her study of Chinese students’ re  ections, Ushioda 
[10] classi  es I-statements by their frequency of use to gauge learner self-
perception in the English language classroom. A recent study to measure 
learner awareness was conducted by Born-Lechleitner [11], where student 
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re  ections were compared across two semesters. The I-statements in focus 
were those dealing with students’ «feelings», «perceived dif  culties» and 
«learning» [11]. This narrow selection of statements was necessary to quantify 
the dimensions of learner self-assessment. In conclusion, the group that 
practised weekly class re  ection wrote more I-statements and thus appeared 
more articulate about «learning» in comparison to the group that had no 
re  ective writing. In a similar fashion, our analysis traces changes in learner 
self-evaluation upon introducing differing classroom activities, this time 
comparing both groups, to test trajectories for further course development. 
For this purpose, the type of I-statements under investigation here also centre 
around learners’ awareness, expectations and perceived progress.

6. I-statement categories de  ned in Re  ection 1 and 2

As implemented in Born-Lechleitner’s [11] analysis, our project also 
expands the original scope of I-statements de  ned by Gee [8], with a focus 
on both predicate and overall meaning of the sentence. The I-statements 
found in both re  ections were categorized separately to track the changes 
in student attitudes between the start and end of the term — the vertical 
dimension of analysis across time. For both reflective papers a few 
I-statement categories became discernible that revealed awareness 
of learning, as a result of both the initial re  ection questions and the key 
themes in student writing. These categories — «intercultural awareness», 
«academic English», «cross-cultural theory and class work», «challenges 
in learning» — disclose the group patterns at a given moment and thus 
constitute the horizontal aspect of analysis.

In particular, the category «intercultural awareness» encompasses 
the learner’s personal capacity of knowing more about cultures and relating 
to cultural others; «academic English» re  ects the research and language 
skills demonstrated by students in relation to course tasks; «cross-cultural 
theory and class work» involves in-class activities and concepts learners 
found personally useful. Conceptually, these categories might be related 
to the accepted de  nition of intercultural communicative competence as 
consisting of knowledge, attitudes and skills [5]. For example, «intercultural 
awareness» might generally stand for learner attitudes, which Boeckmann 
 nds to be of key importance when learning about culture, while «cross-

cultural theory and class work» relates more closely to the specialized 
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knowledge taught in the course. The category of «learning challenges», 
which was not speci  cally called for by the re  ection questions, relates 
to reported student dif  culties with course assignments.

7. Discussion of results

To obtain the numerical values for our analysis, I-statements commenting 
on learner performance were identi  ed, categorized and compared between 
Re  ection 1 and 2. Due to the unequal number of re  ection questions, 
only two substantial I-statement categories are illustrated here, namely 
intercultural awareness and academic English, to represent the quantitative 
difference between both re  ective papers (Fig. 1). The winter term group 
exhibits nearly a double increase in the number of I-statements from their 
re  ection at the start of term (R1) to the  nal re  ective piece (R2). This 
contrast is evident in both the «intercultural awareness» and «academic 
English» categories. 

Fig. 1. Winter term group 2014, number of I-statements by category

The summer term group, consisting of fewer students, produced fewer 
I-statements in all categories (Fig. 2), yet with proportionately similar 
increase. Both classes exhibit a considerable rise in I-statements regarding 
their individual progress in academic English between the beginning and 
end of semester, in both cases around three times higher. 
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Fig. 2. Summer term group 2015, number of I-statements by category

A comparison of both groups (Fig. 3) shows clearly that in the  nal 
re  ections they differ by the number of I-statements per student. Thus, 
the summer term students appear more re  ective on «intercultural awareness» 
and «academic English» while also reporting a lower number of I-statements 
regarding «challenges». On the other hand, the winter term group seems more 
aware of its growth in «cross-cultural theory and class work». 

Fig. 3. Winter and summer term groups compared 
by number of I-statements per student in Re  ection 2

The latter difference may be explained with the re  ective writing done 
by the winter term group on class readings and activities and demonstrates 
that practicing re  ection leads to a higher awareness of what one has 
learned in the process. In that sense, re  ecting on «cross-cultural theory 
and class work» yields deeper perceptions in this area, which corresponds 
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to the knowledge aspect of intercultural competence [5]. By contrast, 
the interactive experience of the summer term group appears to have led 
them towards a heightened awareness of their intercultural and language 
skills, thus transforming students’ cultural attitudes and academic skills.

The second classroom methodology of collaborative work was 
additionally measured by re  ection questions posed to the summer term 
students who were engaged in group projects for part of the semester. Out 
of 59 I-statements in this category, 33 point out the bene  ts of group work. 
To verify the data concerning group work, further evidence was collected 
through  nal interviews with the summer term students. As there were no 
separate interviews with the winter term group, no comparison of this data set 
is possible. Still, it became evident during the interviews that team activities 
seemed helpful not only for their language skills (vocabulary, speaking) and 
intercultural awareness, but also for social and professional competences 
such as ef  ciency, time management, mutual trust, exchange of ideas. 
Learners also reported on the advantages of working with international 
colleagues, which makes them use English for interaction and exposes them 
to new perspectives. 

Such  ndings show that even short-lived group projects (  ve weeks 
in our case) may foster the initiation of a Community of Practice, where 
learners share their interest in the joint task, interact beyond the classroom 
and present a  nal product of their collaboration. Certainly, the effect of such 
a format is enhanced by the presence of culturally different learners. As 
the number of I-statements per student suggests, collaboration might be 
further tested as the more productive dimension of autonomous learning, 
also in tandem with re  ective work.

In light of the above data, our comparison demonstrates that practising 
re  ection does translate into a deeper awareness of the processes and bene  ts 
of learning. The winter term students are also more aware of the challenges 
on their path, which might be an effect of their individual effort and increased 
focus on the learning experience. The second, summer term group appear 
more re  ective about the intercultural and interpersonal aspect of learning, 
which marks a shift in attitudes, also in accordance with course goals. Finally, 
these learners focus less on challenges, which may also be due to their 
social-interactive experience.
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8. Project updates and conclusions
Even though this study deals with two groups and a small number 

of students, allowing for a limited generalization, we can still conclude 
that both collaborative tasks and re  ection lead students to a heightened 
perception of their individual growth and hence one step further toward self-
observation and autonomous setting of learning goals. To optimise the effect 
of both teaching modes, this study proposes a new teaching format that 
combines re  ective and collaborative tasks within and beyond the classroom. 
In this project, learners interact online, individually and in groups, with 
international colleagues on a variety of culture related topics, a process that 
is evaluated regularly in writing by learners. Initial responses from the winter 
term of 2015–2016 demonstrate that the collaborative experience is valued 
by students, as it helps them bridge the usual gap between new «school 
knowledge» and existing  rst-hand «action knowledge» [7, 12, 13], and 
thus resolves real-life communication challenges. 

While designed for the English language classroom, the pedagogical 
approaches tested in this study — learner collaboration and re  ection — may 
be constructively applied to other disciplines. The practical insights from 
our project suggest that re  ective and interactive formats motivate students 
to take ownership of their learning and gradually internalise this analytical 
stance toward future life situations. 
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Helping Intermediate Level Learners Re  ne 
and Extend Their Use of Passives

Abstract. The article outlines the main properties of the passive voice 
in English that intermediate level students have to be aware of, describes the most 
frequent problems they have and suggests solutions.

Key words: passive voice, intermediate level students, teaching English as 
a foreign language.
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The article looks at passives with intermediate level learners in mind 
without taking into account causatives, which are better taught separately. 
According to Swan [5, p. 153] ‘Russian learners do not usually  nd the basic 
forms of the passive too problematic.’ Although it is true, they either 
avoid using passives for the reason of their rare use in Russian colloquial 
speech or misuse them, especially in complex forms. The main reason lies 
in the fundamental differences in grammatical systems of the two languages. 
Being a synthetic language, Russian changes the verbs with pre  xes, 
suf  xes and endings, whereas English, an analytic language, uses other 
verbs to communicate the meaning of actions. Intermediate level learners 
are supposed to have mastered the basic forms of the passive although my 
teaching experience proves that this is not always the case and we need to do 
a lot of repair work with basic forms even with upper-intermediate students. 

As Swan [6, p. 385] puts it ‘when A does something to B, there are 
often two ways to talk about it.’ We use an active verb if we want A (the 
doer) to be the subject (They built this house in 1486.), and we use a passive 
verb if we want B (the ‘receiver’ of the action) be the subject (This house 
was built in 1486.) Aitken [1, p. 141] calls B the ‘victim’ of the action.

We often need to decide whether to use the passive or not for cohesion 
purposes and eventually have to solve theme-rheme dilemma.

Scrivener [4, p. 245] points out that ‘the passive and active… are not 
simply identically-meaning alternatives.’ This is crucial for deciding when 
to use the passive. Swan [6, p. 387] focuses on:

• interest in the action (when we are not interested what/who does/did it)
The results have not yet been analysed.
• putting the news at the end (We begin a sentence with something 

that is already known, or that we are already talking about.)
— Nice picture. 
— Yes, it was painted by my grandmother. (The news, the painter, is 

at the end)
• keeping the same subject (in order to keep talking about the same 

person or thing)
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He waited for two hours; then he was seen by a doctor. (more natural 
than …then a doctor saw him)

• putting heavier expressions at the end
I was annoyed by Mary wanting to tell everybody what to do.
• meaning and grammar
Not all active verbs have ‘active’ meanings. He suffers from asthma 

implies that it is done to him. Some verbs can be used in both active and 
passive forms with similar meanings: There is nothing to worry/be worried 
about. Passive structures are not possible with intransitive verbs. 

Most authors, for example Parrott [3, p. 331] agree on the following 
contexts the passive is used in:

1. to describe processes
The beans are picked in late summer and are left to dry in the sun.
2. in various formal (often academic) styles of discourse, e.g. to introduce 

evidence, argument or opinion (e.g. It is sometimes argued that …)
3. to describe procedures in formally reported scienti  c experiments
Thirty-eight subjects were interviewed in the  rst round of interviews.
4. to avoid the implication of personal involvement or responsibility
The vase got broken, Mum.
5. with certain verbs when the person who did the action is generally 

unimportant; they often describe claiming, blaming, acts of destruction or 
emotional reactions 

He is alleged to be in a sanatorium.
6. of  cial rules and procedures [2, p. 134]
The service is provided under a contract.
In the passive, we usually use by to introduce the agent, the person or thing 

that does the action, or that causes what happens: All the trouble was caused by 
your mother. We use with when we talk about the instrument used by an agent 
to perform an action: The gas is lit with a match. However, we sometimes do 
not mention the agent at all. Swan [6, p. 387] notes that ‘agents are mentioned 
in only about twenty per cent of passive clauses’ for various reasons. 

Many English verbs are followed by two objects: e.g. Somebody 
gave the information (direct object) to the police (indirect object). They 
can both become the subject of a passive sentence: The police were given 
the information. or The information was given to the police. 

The objects of prepositional verbs can become subjects as well, but 
the preposition is never omitted: Nobody listens to her.  She is never 
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listened to. However, if there is a direct object, the indirect object after 
a preposition cannot become a subject of a passive sentence: They poured 
water on us.  Water was poured on us. (NOT We were poured water on.)

Some teaching materials suggest [see 3, p. 333] that get is a colloquial 
alternative to be, but that is not always the case. We also choose get to suggest: 
1) that the action is unexpected, involuntary or possibly unwelcome: When he 
picked up the phone, we got cut off. 2) an achievement based on something 
that has been built up beforehand: She got elected. 3) an achievement 
in the face of dif  culty: I  nally got admitted to hospital.

The passive is formed with a form of be/get in the appropriate tense 
followed by the past participle of the main verb. Perfect Continuous Passives 
as well as some forms of Continuous Passive are extremely rare, although 
they do exist. The verbs (hear, see, make, help) that are followed by bare 
in  nitives in active sentences use full in  nitives in passive ones: They made 
him tell them everything.  He was made to tell them everything. Likewise, 
verbs which are followed by that clause in active sentences use full in  nitives 
in passives: People think that she is a genius.  She is thought to be a genius.

Problems and solutions

Avoidance From my experience passives are one of the most dif  cult 
language areas to master for students. The system of passives in Russian is 
much simpler in terms of forms and word order. For this reason, learners 
tend to use the active instead of the passive, this is particularly noticeable 
in intermediate level students when they encounter more sophisticated 
contexts and have to deal with process descriptions, of  cial documents 
or speci  c purpose literature. They do not resist using passives, they 
do recognize their importance, understand the meaning and form, and 
can even manage pronunciation all through extensive practice, but fail 
to understand when to use passives for a good reason — which means 
output is often minimal. 

Solution First, use every chance to point out the cases when learners 
miss opportunities to use passives and explain why. Second, try to present 
passives as structures in their own right ‘rather than as though they are 
active constructions which have undergone some form of ‘transformation’ 
[3, p. 338]. Third, establish meaningful real life contexts to practice passives, 
so that learners feel the need to use them instead of active forms. 
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Playing grammar games, such as criminal stories, also helps build 
learners’ con  dence. Scrivener [4, p. 244] suggests using sequential diagrams 
of manufacturing or creative processes (e.g. making chocolate): the teacher 
works through the  rst steps of the sequence and helps students to describe 
a process using passives, then gets students to write a description of its 
remaining stages using the diagrams (providing some key nouns and verbs 
to help them). 

Problems with meaning are rooted in the dif  culties students have 
with the concepts and forms of active tenses. L1 interference is extremely 
noticeable when they struggle to understand that, for example I will have been 
sold by now. is used for future reference not past. They also use intransitive 
verbs in passive: I was died.

Solution Aitken [1, p. 147] suggests a ‘pop star’ activity. Students are 
given two pages showing a month’s activities from an imaginary (or real) 
celebrity’s diary. The  rst one is about the past, the second one is about 
the present. The learners ask and answer questions based on the provided 
information, e.g. Is (s)he getting more or less popular? (S)he is being asked 
to open a new supermarket. (S)he is not being interviewed on the radio any 
more. This ‘showbiz’ gossiping works really well with predominantly female 
groups, especially if they choose the celebrity themselves. 

Problems with form The continuous and perfective forms are the most 
problematic for learners: The house is (was) building., The book has  nished. 
Moreover, there are only a few auxiliary verbs in English which are used 
both to form the active and the passive. This, consequently, becomes a source 
of confusion for learners, who  nd it dif  cult to differentiate between, for 
example, ‘be’ as an auxiliary for continuous tenses and ‘be’ as an auxiliary 
for passives. They are also sometimes reluctant to use be+being and end 
up saying: I being bitten. or I am bitten. Another source of confusion lies 
in ‘have’ which is used as an auxiliary for the perfect active tenses and is part 
of the perfect passive forms; this results in learners leaving out auxiliaries 
before past participles or using the wrong ones.

Solution Controlled practice tasks, offered by a variety of coursebooks 
and other resource materials, work well to repair. Additionally, with all 
the new technologies at hand (e.g. LMS), a lot of self-study tasks can be 
given for homework. 

Problems with pronunciation Various features of connected speech 
cause problems depending on the target language chunks in focus. For 
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example, some learners do not recognize have / v/ in connected speech and 
tend to avoid weak forms due to the complexity of the structures. ‘Being’, 
which is reduced in speech, often sounds ‘been’ to students and they confuse 
the too verbs and pronounce ‘been’ instead of ‘being’. 

Solution Drilling is one of the most effective ways to repair 
pronunciation problems. Teachers can vary interaction (open class, pair 
work, mingles) and task patterns (saying aloud or mumbling) to make it 
less stressful and more dynamic. 

To recap brie  y, the passive is an important area in both teaching and 
learning contexts, and the considerations and implications pointed out in this 
article need to be constantly reviewed and broadened. 
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Abstract. In the article there is captured a problem of developing of intercultural 
foreign-language skills of the students-linguist on the basis of the Jena’s model 
of development of intercultural competences offered by professor in the  eld 
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The Experience of Teaching Foreign Students 
in Russian Universities

Abstract. While speaking about the integration of Russian system of higher 
education into the European one, it’s necessary to mention that training foreign 
students is an important indicator of the social status of a higher learning establishment. 
Adaptation to a new socio-cultural environment is considered to be one of key 
problems. There are some problems connected with resource base and dif  culties 
of getting used to new circumstances of the environment. Besides it’s necessary to bring 
up respect to their foreign groupmates among the Russian students. So, adaptation 
should be considered a complex and complicated pedagogical program. 

Key words: integration, foreign students, communicative peculariarities, 
adaptation, motivation. 
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Project Work in Vocationally-Orientated Foreign Language 
Communicative Competence Formation of Hotel Business 

Students
Abstract. This article is devoted to the experience of project work use to form 

vocationally-orientated foreign language communicative competence while foreign 
language teaching of Hotel Business students in Urals Federal University.
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Educational Internet Resources in Teaching Foreign Language
Absrtact. Modernization of the educational process is re  ected in the emergence 

and development of new teaching methods and pedagogical technologies, as well 
as in attracting a growing number of information and communication technologies 
to improve the quality of education. The use of educational Internet resources 
increases the motivation to learn a foreign language, which in turn has a positive 
effect on more robust assimilation of new knowledge and skills in a foreign language.
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Intercultural Communication 
Within International Educational Activity

Abstract. The article offers research into contemporary means of intercultural 
training of linguistic Department students using informational and communicational 
educational setting. The article focuses on major peculiarities of this platform which 
are necessary for forming intercultural competence. A joint Russian — Austrian 
project “Xplore Russia” is provided as an example of project work in teaching 
intercultural communication.
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Adaptation of Lecturers’ Activities in Intercultural Academic 
Context

Abstract. The article presents adaptation of lecturers’ activities based on different 
kinds of intelligence. It is noted that only IQ (Intelligence Quotient) development 
is inadequate but at the same time EQ (Emotional Quotient) technologies are more 
productive. However, the most innovative are CQ (Cultural Quotient) technologies that 
combine both IQ and EQ intelligence types and are based on intercultural knowledge, 
expanding the scope of activities to the intercultural context.
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Introduction

Multi-word verbs are very frequently used and therefore essential 
for those aiming to master English as a foreign language, yet the majority 
of English teachers would agree that they pose considerable challenges 
to learners. These verbs that Thornbury [1] refers to as an “instance 
of the fuzziness at the boundary between words and grammar” are 
an example of ‘chunks’ or patterned sequences and in this respect are a very 
useful tool that contributes a great deal of  uency and makes a non-native 
speaker sound much more natural. 

Russian speakers have particular problems with English multi-word 
verbs (MWV) that are caused among other reasons by the absence of similar 
type of verbs in Russian. These problems, unless appropriately dealt with, 
result in learners’ negative attitude towards MWV and failure to use them 
©  . ., 2017
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for fear of making mistakes. Moreover, this failure gets in the way of those 
aspiring to Cambridge exams which are increasingly gaining popularity 
in the Russian context, as MWV are extensively tested in exams of all 
CEFR levels. 

Overview of multi-word verbs 
and learners’ dif  culties in using them

Words differently arranged have a different meaning, 
and meanings differently arranged have different effects. 

Blaise Pascal, Pensees, 1670

The term ‘multi-word verb’ is used (e.g. by Parrot and Gairns & Red-
man) [2, 3] to describe innumerable English verbs that consist of two or even 
three parts, one of them being the verb itself and the others — particles, or 
“words that we use as adverbs and/or prepositions in other contexts (e.g. 
away, back, of, on, out)” [2]. However, not all combinations of two words 
are MWV; for example, in “He looked up the chimney” up is a preposition 
showing direction [Ibid.].

One verb can take many different particles and form MWV with dif-
ferent meanings (put off, put up with, put out, put through, put down, put 
on, etc). Other verbs can only take one or two related particles and have 
a restricted range of meanings [Ibid.]. All MWV have semantic cohesion 
and many –one-word synonyms. The distinguishing feature of MWV is that 
their meaning is not the same as the independent meanings of the verb and 
particle that constitute it, but the degree of this difference varies. Penston’s 
[4] crude scale of opacity (idiomaticity) of some MWV perfectly illustrates 
this (Fig. 1). 

Fig. 1. Source: Penston T. A concise grammar for English Language 
Teachers. Dublin : TP Publications, 2005. P. 75
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Some MWV have fairly transparent meaning, which is almost a com-
bination of retained literal meanings of their constituents — the verb and 
the particle (sit down, stand up) — and do not cause learners much dif  culty 
if they look carefully at the meaning of either the verb, or the particle (for 
example, move away — the verb has an almost literal meaning and refers 
to a physical action — to stop living in one place and go to live in another).

In some MWV the  gurative metaphorical meaning can be identi  ed 
quite easily. For example, when someone ‘digs up’ information, they discover 
it, and the process seems similar to the way in which dogs  nd bones that 
have been buried in the ground. 

Other MWV may have completely opaque meanings, making it impos-
sible for the learner to work it out without a suitable context. For example, 
in ‘He really got into the concert’ the verb ‘get into’ means ‘enjoy’.

As it is not always easy to work out the meaning of the MWV from 
its constituents’ meanings, learners are often confused, mislead, and even 
bemused and frustrated at times. One possible consequence is a complete 
failure to decipher the meaning, to recognize MWV, assuming “that the words 
each contribute meaning independently” [2]. Misinterpretation can also 
happen, resulting from confusing particles and their meaning or ignoring 
particles altogether and looking at the verb meaning only. In the sentence 
“They fell out over a kitchen table” ‘fall out’ may be misinterpreted as refer-
ring to dropping down from a higher level to a lower level.

Many MWV have multiple meanings, which is yet another source 
of confusion for learners. Learners can be mislead by their knowledge 
of one of the meanings of MWV and misinterpret them in other contexts. 
Thus, learners who know ‘get on’ only to mean ‘continue’ may be mislead 
in interpreting the meaning of He’s getting on a bit — he’ll be 83 next 
birthday.

Moreover, the fact that depending on the meaning the same MWV 
can be either transitive or intransitive, either separable or non-separable 
(e.g.’make out’ — see Table 1 below), which means that sometimes 
meaning can be identi  ed only through careful study of the syntax, only 
contributes to “the mystique which surrounds multi-word verbs for many 
foreign learners” [3]. 

MWV can be put into six categories according to the number and nature 
of particles (adverb, preposition), the ability to take an object and the pos-
sibility of separating the verb and the particle [2, 4]. 
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The complexity of the rules for manipulating particles leads to learn-
ers’ errors with the word order in MWV: separating non-separable particles 
and verbs, failing to separate verbs and particles when it is obligatory, using 
intransitive verbs transitively and vice versa.

Other common mistakes learners make when using MWV include:
• adding unnecessary particles where a simple verb is needed — 

learners overgeneralise and use non-existent MWV; 
• confusing particles and using the wrong ones; 
• overusing MWV — some ‘adventurous language learners’ [2] 

may use MWV with very restricted connotations inappropriately; (e.g. 
‘cough up’ is an extremely colloquial MWV that means ‘to give something, 
especially money, unwillingly’ and it would not be a good idea to use it 
to talk to a waiter); 

• omitting particles — this mistake can be attributed to native language 
(L1) interference, as there are no MWV in Russian and prepositions are used 
much less often (e.g. I looked my phone, but couldn’t  nd it).

There is a wide tendency among many learners to avoid using MWV 
at all, which deprives them of the opportunity to make their language more 

Table 1
Types of MWV

Intransitive Transitive

Insepa-
rable

Optionally 
separable Obligatory separable Inseparable

verb + 
adverb

verb + adverb
object 
pronouns 
always come 
between

verb+ 
object+ 
adverb

verb+ 
adverb+ 
preposition

verb+ 
preposition+ 
object (of 
the preposition 
not the verb)

verb+ 
adverb+ 
preposition

How did 
he make 
out 
while 
his wife 
was 
away?

I could just 
make out 
a  gure 
in the darkness.
You have 
to make 
the cheque out 
to Mr. X.

How do 
you make 
that out 
(= what 
are your 
reasons for 
thinking 
that)?

He never 
lets me 
in on his 
secrets

He took his 
suitcase and 
made for 
the door

The good 
weather 
made up 
for the bad 
venue
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vivid and expressive. Additionally, some register issues may emerge as 
a result. However, for some learners such avoidance “may be a thoroughly 
reasonable ‘coping strategy’ which we should respect” [2].

As Gairns & Redman [3] note, some of the most amusing errors learners 
can make are caused by a lack of awareness of the MWV appropriacy. Many 
learners misconceive the level of formality of MWV, which leads to their 
writing becoming too informal or their speech too formal, in other words, 
their use of MWV is unnatural due to issues with register. 

For most MWV there are one-word equivalents that are usually more 
formal (e.g. back someone up = support, take off=remove, call off=postpone, 
get along=manage). Many learners, especially those with L1 that does not 
have any MWV, tend to latch on to the one-word synonyms. As a result, 
they may not sound conversational enough when they speak, as in the same 
context a native speaker would choose a MWV [5]. However, there are many 
neutral MWV (e.g. bring about) as well as those that have no equivalents 
(e.g. boil down to) and this makes them suitable for use in more formal 
written registers [2].

The majority of MWV follow a fairly stable and predictable pronuncia-
tion pattern — the  rst particles (adverbs) carry the main stress, and the lexi-
cal verbs — secondary stress. With most prepositional MWV the primary 
stress usually falls on the verb, but there are some exceptions. One potential 
dif  culty learners may face is differentiating between MWV and compound 
nouns derived from them. The former have stressed particles, and the latter 
are stressed on the  rst syllable of the root verb. Consequently, misplacing 
stress and thus affecting meaning are among the most common mistakes 
learners make.

The two aspects of connected speech that come into play when MWV 
are used are liaison (linking), usually of the verb and the particle, and vowel 
reduction in the unstressed verb. As with any other lexical item in connected 
speech, learners sometimes fail to reduce the vowel or link the MWV parts, 
‘chipping’ separate words in speech. 

Suggestions for teaching

While the range of problems learners have with MWVs is wide, 
the number of possible ways teachers can use to help learners tackle them 
does not seem to be.
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One general solution to many of the issues with MWV (as well as with 
any other language point) could be extensive exposure to them in and outside 
class. Teachers should aim to provide learners with as many clear examples 
of MWV used in different appropriate and illustrative contexts as possible, 
be it their own classroom language or materials they select for their lessons. 

One of the essential teachers’ duties is to encourage learners to come into 
contact with English, both passively and actively, outside the classroom. This 
way, learners will gradually get used to hearing and seeing MWV in natural 
contexts and eventually, with the teacher’s help, this will result in their pro-
ductive use. Once students have become familiar with phrasal verbs, teachers 
should advise them on any useful reference and self-study resources, as well 
as on the best ways to study MWV, to promote learner autonomy. 

In addition, the earlier the teacher starts dealing with MWV, the better 
for the learners. Ignoring MWV in the early stages of learning and unleashing 
them in massive doses on higher level students contributes to their confusion 
about MWV [3]. It makes more sense to introduce MWV at a very early 
stage and add more at regular intervals thereafter so that the learners’ ‘bank’ 
of MWV is constantly enlarged.

It is essential that teachers approach MWV systematically, regularly 
focusing on them in class to raise learners’ awareness of MWV and help 
them make a habit of seeing and using them. Extensive practice on identify-
ing meaning before production is essential. Not only will this aid learners 
in dispelling their fears about using MWV, but also develop an overall posi-
tive attitude towards MWV. 

Another thing that teachers are to keep in mind is the necessity of repeti-
tion and recycling: learners should be given as many opportunities to come 
across the MWV as possible. Learning MWV as well as any vocabulary 
items takes a lot of repetition. Once a MWV has been introduced, discovered, 
its meaning has been clari  ed and its use has been practiced, learners need 
to come back to it regularly. As with any other lexical items, there must be 
some controlled practice to let learners clarify meaning and use of MWV, 
but teachers should try “not to overstay (their) welcome on … controlled 
practice exercises” [4]. The best way to learn MWV is to use them “in 
communicative contexts, with all the visual assistance and encouragement 
required, (which) worked in learning our L1” [Ibid.].

Visual support can substantially facilitate MWV understanding and 
retention. Wisely chosen pictures create a good pathway for MWV retrieval 
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helping learners remember them by association with a mental image or pic-
ture that will then serve as a memory anchor. Pictures can be used to illustrate 
the meaning of MWV or to create a memorable context for introducing MWV 
in topically related sets. Learners should be advised on storing vocabulary 
in coloured mind-maps or labeled diagrams.

Quizzes and games where learners need to consciously manipulate verbs 
and particles provide the most effective practice: matching a clue picture 
with the sentence, dominoes (or pelmanism) with MWV and their explana-
tions/de  nitions/one-word synonyms/illustrative examples in sentences, card 
games with de  nitions/example sentences or situations to make learners 
guess the MWV, crosswords — either with gapped sentences as clues for 
MWV or with de  nitions, matching half-sentences on cards, picking an odd 
one out, surveys where questions include MWV which are repeated and stick 
in the mind, miming MWV, putting cards with MWV into categories (e.g. 
topic-related), jumbled sentences — to practice word order of MWV, making 
up a story for a MWV for others to guess it, anagrams, chain stories — tak-
ing turns to continue using MWV, running dictations, snakes and ladders 
with various tasks for each box, jokes containing MWV to be guessed or 
matched, etc. Kinaesthetics come into play here as well, aiding retention.

Choosing to teach MWV according to the lexical verb seems to be 
the least effective strategy. It puts learners off and makes them put MWV 
away. Being unable to put up with the existence of such a huge number 
of MWV made of the same verb and all sorts of illogical particles, despite 
all the vain memory effort put into trying to take them in, they put their 
failure to grasp this multitude of MWV down to lack of mental abilities. As 
those tricky MWV often put learners down and don’t help get their mes-
sage across, their self-esteem and motivation are impaired. The only skill 
these activities may develop is the ability to thoughtlessly memorize all 
the possible particles to go with the verb and their meanings with very little 
probability for learners to be able to use them productively. Organized this 
way, MWV are hardly distinguishable from each other and learners have 
nothing to rely on to decipher their meaning, as the verbs are likely to be 
unrelated in meaning and not memorable for learners 

However, grouping MWV by verb can be useful for recycling and revi-
sion, after all the MWV have been introduced and practiced in other ways.

As many experienced teachers would agree, focusing on the particle 
and giving guidelines about its most frequent meanings proves to be a more 
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effective strategy. It sensitizes learners to the shared meanings of a group 
(e.g. carry on, keep on, hang on, go on, drive on) and enables them to build 
on that knowledge and expand their vocabulary independently — allowing 
inference, educated guesses about the meaning of newly encountered MWV.

Using concordances from a corpus with one verb and different particles 
or vice versa is a good way to raise awareness of how meaning changes.

Organizing MWV in topically related sets and personalising and con-
textualizing MWV presentation are by far the most ef  cient ways to teach 
MWV. MWV are better retained if  rst encountered within the context 
of a particular topic, story or situation [6]. To avoid confusing learners, 
teachers should be careful about the number of items introduced at a time, 
selecting those that are useful and common in everyday communication and 
at the same time look different (e.g. introducing get on with and get in with 
sb, get at sb together in the context of talking about relationships would not 
be effective as learners will most probably confuse them).

Some resource books promote a grammatical approach to teaching 
MWV: they try to make learners differentiate between separable/inseparable, 
transitive/intransitive MWV and practice this extensively. Yet, the effective-
ness of this approach is doubtful, as it takes the focus off the most important 
aspect of MWV, their meaning, and makes it almost impossible for learn-
ers to use MWV meaningfully. Regular accuracy practice and activities 
raising awareness about the grammatical aspect of MWV are essential, 
though. Activities where learners need to discover rather than are told about 
the principles underlying transitivity and separability of MWV prove to be 
effective: you remember better what you  gure out yourself.

Issues with appropriacy are to be addressed systematically: every MWV 
introduced should be accompanied with register comment and learners need 
to be encouraged to look up every MWV with appropriacy notes. Mining 
written/oral texts for deliberately included exaggeratedly formal/informal 
MWV or their equivalents gives learners a clear picture of style and register.

Issues with MWV pronunciation should be addressed sparingly, only 
when appropriate “little and often” [7]: dwelling solely on aspects of pronun-
ciation in a lesson can reduce learners’ chances to use the language meaning-
fully. Learners should be made aware (and regularly reminded) of the typical 
behaviour of MWV in terms of pronunciation before production stages and 
any problems are to be dealt with only when they arise, in an opportunist 
way. The aim here “is to plant an awareness rather than to demand immediate 
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capability” [7]. For example, to help learners differentiate between MWV 
and their compound noun counterparts it can be a good idea to get them 
to listen to sentences or texts and discover the stress pattern — they can 
be asked to tick appropriate word classes as they listen. This way learners 
practice identifying MWV and are sensitized to their differences from nouns 
in terms of stress. To practice linking see activities aimed at raising awareness 
and drilling aspects of MWV in connected speech are particularly useful.

Conclusion

MWV are probably one of the most complicated areas of English, 
especially for learners with L1 that does not have them. All their aspects 
may present learners with considerable dif  culties — meaning, form, use 
and pronunciation. Many experts in language teaching methodology have 
pointed out the complexity of MWV, the challenges they present for learners 
and the need to give them special attention when teaching English.

As MWV due to their nature are bound to cause learners of English 
numerous problems teachers need to be aware of all the possible dif  cul-
ties they cause and be ready to deal with them accordingly. In selecting 
approaches and activities to introduce, practice and revise MWV teachers 
should be sensitive to particular learners’ needs and put a lot of careful 
thought into adapting materials. But  rst and foremost, the teacher bears 
responsibility for instilling positive attitude towards MWV and con  dence 
in using them into their learners. 
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Institute of Philosophy and Law, the Russian Academy of Sciences, Ural Branch

Ural Federal University

Academic Writing for Undergraduates: Teaching Experience
Abstract. Academic writing is essentially important to study successfully at 

university level. Moreover, all higher education programs (postdoctoral programs 
among them) of study require advanced writing skills. In this country, though, 
the product-oriented approach to writing is often preferred. The paper describes 
the author’s attempt to involve  rst-year students in academic writing to develop 
their writing  uency. 

Key words: higher education, academic writing, process writing, peer review, 
thesis statement, academic text, learner autonomy.
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On the Use of the Flipped Classroom Approach 
at the Latin Lessons at the University

Abstract. This article discusses the technology of «  ipped classroom» and 
its application at the Latin lessons. Foreign experience in the application of this 
technology in the teaching of various disciplines is considered, the advantages 
of the  ipped class are pointed out. The article describes our own experience 
in the development of electronic learning resources and their use in the «  ipped 
classroom» approach at the Latin lessons.

Key words:  ipped classroom, Latin, foreign language, activity approach, 
electronic learning resources, blended learning.
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E. D. Puzanova
Ural Federal University

Explaining of the Concept of Word’s Inner Form, 
as Well as Inner Forms of Speci  c Words to a Student 

for Partial or Full Correction of Dysorthography
Abstract. The problem of dysorthography of the beginners in learning English 

caused by non-acquaintance of the concept “inner form of a word” or absence 
of analysis of inner form of any particular word is considered in this article. The way 
of correction of the problem is suggested. It is explaining of the concept of word’s 
inner form, as well as inner forms of speci  c words to a student. The examples 
of different mistakes caused by non-acquaintance of of the concept “inner form 
of a word” or absence of analysis of inner form of a word are given. Also the examples 
of ways of correction of such mistakes are given. 

Key words: correction of dysorthography, inner form of a word, analysis 
of an inner form of a word, misspelling.

©  . ., 2017



118

        
      .   
    ,     

/     ,   ,     
  ,  ,     . . 

         . 
     : 

)  ,      
:    ,     

 .      -
   [2],     

 ; )        
.       -

      , 
     ; )   

 ,        
     .    -
       , 

  —     . 
       -

  .    :   
    ,     

       . 
    , -

    (  ,  
       , -

  ,   , -
  -    . .) [1].  

   ,     
 .    ,  

     .    -
       . 

,     -
         
  .      

      .  
  ,       



119

 ,         
 . 

    ,    
      . 

1)    —    -
   , , badroom  bedroom.  

   ,    -
     ,   bedroom 

    bad ( , ),    bed ( ). 
      :  -

, ,        
,       ,  

  . 
2) Father — farther:      . 

     father   
   farther,      

   . Father   -
    pater,    vater.    

       r. 
  farther —      far,   

   r [5].
3) Circle, circus —        

   ,       [s] 
(    — sirkus).     

       .  , 
         e, i, y, ae, oe 

  [ ]  [ ] ([ ]      
).  ,   ,   

   ,   ,   s [4]. 
    ,     

      —    
       . 

 ,    ,    
 ,       , 

         .   
      ,  , 

,      [3].



120

1) Successfuly —   l     — ful 
 ly.  ,      ,  

     l,    
 .    ,      

 l         -
,      ,   

 ,         l, 
      . 

2) Unforgettable — ,    ,   
       un,    
 anforgettable.      t 

  (      1). 
      : -

 ,       
     ,     
  .   ,   

    ,   -
   .       

     ,      -
  ,      . 

     . 
1) Woter  water:      

,   —    —   ,   , 
      .      

   — ,  ,    
      [6].      

,  ,     , 
          

 . 
2) Nordway  Northway  Norway:   

   nord,       
    north way.  

 d (th)       [5]. 



121

1.  . .,  . .,  . . -  -
        // 

.  S23 [  ]. URL: http://cyberleninka.ru/article/n/
nauchno-teoreticheskie-osnovy-logopedicheskoy-raboty-po-korrektsii-dizorfogra  i-u-
pyatiklassnikov (  : 01.02.2017).

2.       (    -
 ) / . . , . . . . : -  , 2009.

3. Cambridge Dictionary [Electronic resource]. URL: http://dictionary.cambridge.
org/grammar/british-grammar/word-formation/suf  xes (accessed: 01.02.2017).

4. Latina Moderna —    —  — Phonetica 
[  ]. URL: http://latinista.tk/doca/phonetica.htm (  : 
01.02.2017).

5. Online Etymology Dictionary [Electronic resource]. URL: http://www.
etymonline.com/index.php?term=father (accessed: 01.02.2017).

6.  . .     [  
]. URL: http://evartist.narod.ru/text15/001.htm (  : 01.02.2017).

. . 
   

  
    

.     - -
        , 

     .   -
       « » 

    ,      -
   ,   ,  -

       .
 : -    , 

   ,  ,  
 / .

©  . ., 2017



122

V. V. Sdobnikov
Nizhny Novgorod State Linguistic University

Training Translators 
in Light of a New Translation Studies Paradigm

Abstract. Application of newly-emerged communicative-functional approach 
to translation results in modi  cations of the content, goals and objectives of training 
translators and teaching translation. Apart from mastering translation techniques, 
students must learn how to incorporate the text into a communicative situation 
in which it could be translated in reality, to grasp the translation goal, to understand 
what needs of the recipients the TT must help satisfy and how the TT will be used.

Key words: communicative-functional approach, text-focused approach, 
didactics of translation, translator’s analysis of the text/situation.
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L. V. Sergeeva
Ural Federal University

Impact of National Culture on Successful Adaptation 
of Foreign Students

Abstract. The article presents the problem of adaptation of foreign students 
in the cross-cultural environment. The relevance of the problem is due 
to the increasing migration flows, including educational ones which require 
the creation of speci  c conditions for its adaptation. The complexity of adaptation 
is to identify the characteristics of national educational systems and the possibility 
of integration of new elements in the new educational environment.

Key words: intercultural communication, cross-cultural literacy, adaptation, 
cross-cultural environment, multicultural education, socio-cultural environment.

      -
        

 ,      
  ( ,  ,  

  . .),      .
,      

,     ,   

©  . ., 2017



128

  .    « »    ?  
,  «     ,  

,  -      -
   . … ,   

     ( ), 
    . … ,  , -

       , -
        

  » [1, . 35]. 
,   ,    , -
    ,     -

.            
     , 

     ,  ,  
       [2]. 

     ,   -
 ,     ,  

          
 -  .    

      
    ,     

      -
 [4].      

   ,    
   [1, . 44, 60].
      

      -
,        

 .        -
 ,  ,  

  ,   , -
  ,    -

,     ,  
     . . [4, . 214].

, . .      
      -

.  ,   ,    



129

     ,    
    .  ,   
  ,  ,     
    (      ),  

        [3].
 ,     ,    
,    ,  

 ,         , -
       

   [2]. 
     -

      , 
. .   . 

     
   .  «   -

».     ,  
 —      

     [5, . 70].
.   4   . 

 I     ,  
  .     -

     .    
 ,      , 

  . .
   .   

,       , 
, , .    -

   , , , 
, .  ,   

    ,     , -
,  ,   ,   

       [1, . 98].
 II  III      -

  ,    . 
   II       

 ,   III     -  
,  -   .   



130

      -
  . 

  IV      
  .    ,  

      
      IV . -

      —  
     .

 ,       , 
   —   , 

      ,  
     ,   -

  .

1.  . .,  . .    -
 . . : - , 2015. 276 .

2.  . .      -
 [  ] // . . . . - .  : 

-    , 2013.  3–2, . 9. URL: http://cyberleninka.ru/article/n/
rol-mezhkulturnoy-kommunikatsii-v-sovremennom-obrazovanii (  : 
30.01.2017).

3.  . .   —    -
  [  ] //    

. ., 1996. . 7–22. URL: http://www.iling-ran.ru/library/psylingva/sborniki/
Book1996/Part1-1.htm (  : 27.01.2017).

4.  . .,  . .     -
   [  ] // .  

. . . .  : -    , 2014.  2 (12). 
URL: http://cyberleninka.ru/article/n/rol-pedagogicheskogo-obscheniya-v-formirovanii-
mezhkulturnoy-kommunikatsii (  : 30.01.2017).

5.  .   . , 1994. 



131

. . 
. . 

   

    
     

    
.    «  »  -

        « -
 :   ».     

    .    
,      .  -

        
   .     -

      
    . 

 :  ,   -
,   .

L. V. Skopova
O. L. Sokolova

Ural State University of Economics

From Experience of Organizing 
Student Research Activities in a Foreign Language 

with the Use of Active Teaching Methods
Abstract. The experience of organizing round-table discussions on the problem 

“Corporate Culture — points for and against” in foreign languages with undergraduate 
Economics majors is analyzed. Sociological research among undergraduates was 
carried out at the preparatory stage. The analysis and the discussion of the obtained 
results, conclusions and recommendations were submitted to the University 
management. Foreign experience and sources in foreign languages were used 
to prepare reports and presentations. Discussion in foreign languages promotes 
the formation of general cultural and professional competences during the training 
process of undergraduates.

Key words: a synergetic approach, student research activities, learning foreign 
languages.
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N. Yu. Terekhova
Ural State University of Economics

Topical Issues of English Language Teaching 
in Non-Linguistic University

Abstract. The paper is devoted to the analysis of the situation with English 
language teaching at a university, it discusses the causes, which make it quite dif  cult 
to provide students with pro  ciency in a foreign language, allowing it to be used 
in future professional activities or further studies. It analyzes possible solutions using 
design techniques in the context of personal-oriented approach.

Key words: arti  cial bilingualism, motivation, project method, personal-
oriented approach, ef  ciency of teaching.
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R. F. Forteza Fernandez
Ural Federal University

Systemic Choices 
in the Construction of Academic Vocabulary

Abstract. Based on the belief that knowing how things are built helps 
to understand how they work, the paper is aimed at analyzing the different systemic 
choices science and technology use in the construction of the academic vocabulary. 
These range from assigning a different use to a word in the vernacular to pre-
modi  cation as well as the elaboration of a grammatical metaphor. Others include 
the use of roots from the classical languages and even the invention of a new word. 
Other features such as variations in meaning related to scienti  c developments, 
change of conceptual frameworks and social impact are also brie  y dealt with. 

Key words: vernacular, grammatical metaphor, pre-modi  cation, neologism, 
academic vocabulary.
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Each language presents particular modes of expression in its contents 
and concepts, ways to establish relationships with the interlocutor, 
ways to organize such contents and concepts, as well as expressions for 
interpersonal relationships between those who communicate through 
text. The modes of expression become even more speci  c, depending 
on the context of the situation where the person is communicating.

For the study of these particular forms of communication, Functional 
Systemic Linguistics (LSF) makes use of the concept context of culture; 
that is, the social context of the linguistic code is the culture seen as a net-
work of information systems. The social context of language behavior is 
the situation in which socio-cultural meanings are exchanged by means 
of, amongst other things, the linguistic code. The social context, context 
of situation of simply register comprises three functional variables. First, 
the  eld of discourse — the social activity related to the text, which includes 
the traditional notion of content and form; second, the tenor of discourse — 
the social role and relations of those taking part in the exchange; and third, 
the mode of discourse — how the two above are organized and conveyed 
through a text to express meanings [1].

If science and technology are looked at from the above perspective. 
Each scienti  c and technological  eld is by itself a context of culture as well 
as each speci  c communicative situation within that culture present unique 
ways of expressing its contents (  eld), speci  c ways to organize relations 
between the members of a discursive community (tenor), and determined 
forms for communication in the form of text (mode). 

Two layers of academic vocabulary must be distinguished, a general 
and a speci  c one. Based on their frequency, the general layer contains 570 
semantic  elds chosen from a broad range of academic  elds. The terms 
are divided into ten sublists that are ordered on the criterion. The  rst lists 
contain many words which are of general use such as approximate, argument, 
and body. On the contrary, words such as adjacent and persistent belong 
to the last list. It would be naïve to believe, however, that learning the lists is 
enough to tackle scienti  c vocabulary. The hard core of academic vocabulary 
belongs to context of culture of speci  c sciences and technological  elds 
and con  rms the view that their history is also the history of language. 

In their constant unstoppable development, it is often necessary to name 
the new. Whether it is a discovery, an invention, or a technique, a new 
word is coined. For instance, the word code has two meanings in the CAD; 
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out of these meanings, academic terms such as Morse code, zip code, and 
moral code are formed by making a compound noun. However, when the set 
of rules by which information encoded in genetic material (DNA or RNA 
sequences) translated into proteins (amino acid sequences) by living cells 
was discovered, this breakthrough in science was called genetic code. Not 
surprisingly, this process frequently generates the appearance of true micro 
languages within the macro language of a science. Fortunately, “Specialist 
uses of language,” Widdowson (1979) asserts, “are not to be associated with 
formally different varieties in a particular language but with certain universal 
modes which cut across individual languages” [2]. This explain why genetic 
code is not exactly the translation into, but the same concept for Spanish (có-
digo genético), French (code génétique), and Russian (  ). 

In a previous paper for a similar scienti  c event, Forteza [3] argues 
that in teaching the language of science and technology — a task many try 
to avoid — is closely related to the comprehension of how knowledge is 
packed in lexico-grammatical structures. Within this content-form relation-
ship, specialist terminology is just the tip of the iceberg. Based on the be-
lief that an understanding of how language works helps teach and learn 
in the foreign language classroom, this paper is aimed at analyzing the logical 
mechanisms that as systemic-functional choices science and technology use 
to construct their terminology despite the arbitrariness of the signi  er in its 
relation with the signi  cant. 

Literature Review

For the construction of their ideological domain, the academic world 
makes use of different lexical-grammatical resources. As a rule, science con-
structs its terms from a value system. In other words, each new term must meet 
a number of requirements to be considered scienti  c. The category of mem-
bership — from a term to a science — is determined by systematic, stable, 
explicit, veri  able, and theoretically motivated criteria. This value system 
speci  es both the superordinal character category to which the term in ques-
tion belongs to and the necessary and suf  cient criteria by which it enters 
the taxonomy of science. This is the reason why concepts that form scienti  c 
terminology can be clearly distinguished from those that are part of every-
day life [4]. For instance, while chair belongs to the superordinal category 
furniture, a Louis XV chair in the History of Art, though a piece of furniture 
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is not a place where anyone would dare sit today. In technology, a dentistry 
chair and an electric chair belong to the superordinal categories medical and 
prison furniture respectively. Both satisfy different criteria, systematic and 
stable in form; explicit, veri  able, and theoretically motivated in functions; 
both of which are very far from those of what all understand as a chair. 

In this process of naming the new, we use terms or expressions con-
stituted by nominal groups (a noun or noun phrase) with a special meaning 
in a scienti  c  eld. At the same time, a term may appear in different sciences 
but expressing very different realities. For instance, in Biology a mouse (Pl. 
mice) belongs to the class rodents whereas in IT, a mouse is a PC accessory 
with the same plural form. In addition, scienti  c terms also vary their meanings 
or putting it in another way, perfect their meanings and are likely to re  ect 
the social opinion; and, in some cases, disappear from the science in question as 
in the example below. In the 1950s and according to the Diagnostic and Statisti-
cal Manual of Psychiatrics (DSM), Carrol [5] explains the term homosexuality 
was considered a pathology and labelled as ‘sexual-deviation’. Therefore, 
homosexuals were called ‘deviates’ and even ‘sociopaths’. However,

In 1971, the psychological community agreed that homosexuality is 
not, in and of itself, an illness that requires treatment. Yet, in the 3rd edition 
of the DSM, homosexuals are still viewed as seeking relief from their ho-
mosexual urges. Their illness is characterized by low heterosexual response 
and shameful homosexual desires. The latest version of the DSM does not 
contain the word ‘homosexual’ at all [P. 13].

Another important issue related to the language in science and technology is 
that when they speak, everyone pays attention. This explains why most of the ex-
posure humanity has of science is a translation into the vernacular, the form 
of language everyone understands. For instance, “In a logistic regression model, 
hours of television viewed per day at both ages 1 and 3 was associated with at-
tentional problems at age 7. Few would understand the language in the report, 
but when it is transferred into a newspaper article, it can be translated as “early 
television exposure is associated with attentional problems at age 7” [6].

Science and technology make use of four main mechanisms to name 
the new. These are seen as the possible choices a scientist can make within 
all the possible candidates from a natural language. The  rst of them is 
to assign a new meaning or value to a word in the vernacular. This lexical 
metaphor may appear with another meaning in other  elds. The second is 
the construction of a neologism that is sometimes derived from Greek or 
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Latin roots as quite often happens in the medical sciences. The third way 
to name something new is to construct a nominal group with the structure 
CLASSIFIER(S) + THING;  nally and not least important is the elaboration 
of a grammatical metaphor [7].

A grammatical metaphor involves the substitution of one grammatical 
class for another, often leading to a more compressed expression. According 
to Devrim [8], such constructions “introduce a tension between grammar 
(a text’s wording) and semantics (a text’s meaning) so that the language has 
to be read on at least two levels (i.e. metaphorically), with one level directly 
re  ecting the grammar, and beyond that another symbolically related level 
of semantics.” True, both levels of reading are necessary for grammatical 
metaphors most of the time are representing processes in the form of a long 
noun compound with multiple modi  ers. 

The four tables below exemplify the mechanisms or systemic choices 
mentioned above. The examples have been taken from scienti  c journals 
such as Science and Nature, in the exact sciences; the New England Jour-
nal of Medicine, in the case of medicine; as well as others in the areas 
of Psychology, Nanotechnology, Law, History, etc. In none of the cases, 
the speci  c journal has been cited for scienti  c terms belong to the public 
domain. When needed, a de  nition has been given according to the Random 
House Webster’s Dictionary (MWD). The abbreviations explaining the  eld 
of science also come from the same source (Table 1). 

When there is no candidate term in the vernacular, science and tech-
nology presumably brainstorm and come up with a neologism. The MWD 
de  nes a neologism as a new word, usage, or expression. This very word 
is used in Psychology, meaning  a new word that is coined especially by 
a person affected with schizophrenia and is meaningless except to the coiner, 
and is typically a combination of two existing words or a shortening or 
distortion of an existing word. Literature and technological advances are 
fruitful  elds for the creation of this type of lexical change or creation. For 
instance, brand names or words are created especially for advertising and 
public relations. These are often referred as generonyms (a neologism in it-
self). Aspirin, hoover, laundromat, and zipper are the result of this process 
and are part of the vernacular today. However, terms such as crowdsourcing, 
used to name a big number of people involved in a project, especially by 
using a website are contributions from technological advances; the same is 
true for App, and the always unwanted spam. 
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Table 1
A new value is given to an existing word in the vernacular

 Vernacular Academic meaning
 Underline v.: draw a line under it.  Acad.: gives emphasis to
Impeachment: Latin root meaning 
impedicare expressing the idea 
of becoming caught or entrapped. 
Analogous of Mod. E.: impede 

Pol.: The impeaching of a public of  cial 
before an appropriate tribunal;  
(in Congress or a state legislature) the pre-
sentation of formal charges against a pub-
lic of  cial by the lower house, trial to be 
before the upper house. Does not mean 
removal from of  ce

Chip: a small, slender piece, as of wood; 
separated by chopping, cutting, or 
breaking; a very thin slice or small piece 
of food, candy; a mark or  aw made by 
the breaking off or gouging out of a small 
piece; any of the small round disks, 
usually of plastic or ivory, used as tokens 
for money in certain gambling games, as 
roulette or poker; counter 

Elects.: a tiny slice of semiconducting 
material, generally in the shape of a square 
a few millimeters long, cut from a larger 
wafer of the material, on which a transistor 
or an entire integrated circuit is formed. 
Also called microchip

Distress: great pain, anxiety, or sorrow; 
acute physical or mental suffering; 
affliction; trouble; a state of extreme 
necessity or misfortune

Law.: the legal seizure and detention 
of the goods of another as security 
or satisfaction for debt, etc.; the act 
of distraining and the thing seized 
in distraining

Culture: the quality in a person or society 
that arises from a concern for what is 
regarded as excellent in arts, letters, 
manners, scholarly pursuits, etc.; that 
which is excellent in the arts, manners, etc.

Hist.: a particular form or stage of civi-
lization, as that of a certain nation or 
period.
Anthropol.: the sum total of ways of living 
built up by a group of human beings 
and transmitted from one generation 
to another.
Biol.: the cultivation of microorganisms, 
as bacteria, or of tissues, for scienti  c 
study, medicinal use, etc.; the product or 
growth resulting from such cultivation

The table below illustrates some of the neologisms from the medical 
sciences, meteorology, cybernetics, and politics. In the author’s opinion, 
the  rst is the linguistic champion of neologism creation. It sometimes 
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seems medical personnel speak another language when they mention terms 
such as ‘ocular aperture’ which simply means ‘eye opening’ or ‘neoplasia’– 
the formation and growth of new tissue, usually cancerous. 

Table 2
Neologisms

Vernacular Neologism
Med.: headache/saliva cephalgia/sputum
Med.: physically/mentally crippled; 
injured; incapacitated

physically/mentally disabled (the spe-
ci  c disability is the preferred form 
of usage (i.e.: autism, hearing loss)

Met.: smoke + fog smog
Cyb. Cyber- a combining form 
representing COMPUTER and by 
extension meaning “very modern”

cybertalk; cyberart; cyberattack, cyber-
fashion, cyberspace

Pol.: politically unstable agriculture-
dependent country

banana republic (Introduced by O. Hen-
ry in his collected works Cabbages and 
Kings in 1904

A large part of the  eld of discourse in medical sciences, for instance, 
is constructed from neologisms of Greek origin (Gk) or Latin (L) or both. 
In the following examples, the original root is presented in cases where it was 
possible to  nd it, as well as the translation into English when considered 
necessary: ‘alveolus’ (L. alveus), ‘lacrimator’ (L. lacrimatus), ‘aorta’ (Gk. 
aorte), cancer (Gk. Karkinos, crab), and ‘psychic’ (Gk. Psychikos), mean-
ing of the soul among others. In the same way, roots of this same origin are 
combined to form words like morphology, phagocyte, pathogenesis and ne-
phrosis. Their decomposition leads to the classical origin of its components; 
for example, phagocyte , comes from the Greek phago- which means ‘that 
eats, and cyte (a variation of cyto meaning ‘cell’); therefore, a phagocyte is 
a cell eater. In addition, the Greek form patho- that means ‘suffering’ when 
combined with genesis tells the specialists about the origin of a disease. 

 In terms of Logics, the shorter the conceptual term, the more realities it 
can represent. Therefore, a jet can be many things: a stream or a stone. When 
technology made it possible to substitute propellers jet engines, a new term 
was needed, and aircrafts that met this condition were called jets; however, 
a passenger jet and a multirole  ghter jet are very different things. The latter 
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only applies to a speci  c type of plane used in the military  eld. In other 
words, when classi  ers in the form of other nouns or adjectives precede 
a noun the concept is more speci  c. The examples in table 3 illustrate how 
this concept is used in academic language. 

Table 3
A nominal group with one or more classi  ers

Nominal group Meaning

Parkinson disease (PD). Named after 
the discoverer James Parkinson

Med.: Long-term degenerative disorder 
of the CNS that mainly affects the motor 
system 

Stockholm syndrome Psy.: Psychological condition that 
causes hostages to develop sympathetic 
sentiments towards their captors, often 
sharing their opinions 

Hypertext transfer protocol(http) IT.: A client requests a Web server 
to send a document, the request is 
sent using http. The Web server  nds 
the document in its memory and trans-
mits it along with extra information 

Scanning tunneling microscope Nan.: A microscope that allows seeing 
single atoms by scanning a tiny probe 
over the surface of a silicon crystal 

Nominal groups are quite often felt to be too long to be said and written 
in the same text. This is the reason why they are often abbreviated or turned 
into acronyms. In writing, an abbreviation is used to avoid having to repeat 
a long noun construction throughout a text. The rule is to write the full form 
 rst followed by the abbreviation in parentheses. However, many of these 

become so popular in a  eld that it is not necessary to follow the above con-
nvention. All language teachers understand what ESL, EFL, and CLT mean. 
In medicine, TB (tuberculosis) and AML (acute myeloblastic leukemia) are 
used for obvious ethical rather than linguistic reasons. 

Acronyms, on the other hand, are pronounceable abbreviated forms. 
In fact, these abbreviations have become words in their own right. For in-
stance, radar / re .d  r/ stands for radio detecting and ranging, while laser 
/ le .z  r/ for light ampli  cation by the stimulated emission of radiation.
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Finally, the constructions of grammatical metaphors obeys to the principle 
of language conciseness. The Industrial Revolution brought with it new needs 
to transmit scienti  c knowledge and with it, brevity, clarity, and well as the need 
to create new concepts to illustrate processes taking place,  rst, in Europe 
and then in America. The  rst grammatical metaphors appear in the writings 
of the XVII century. Halliday [9, . 64] cites Newton’s Philosophiae Naturalis 
Principia Mathematica  rst published on 5 July 1687 regarding the complexi-
ties of the famous scientist’s grammar which was characterized by, “intricate 
clause complexes involving both expansion and projection, of the form ‘I ob-
served that, when I did a, x happened’. This is solved today with a grammatical 
metaphor. The table below illustrates some of the contemporary uses of this 
type of construction and the author’s interpretation. 

Table 4
Grammatical metaphors

Examples Explanation 
Guarantee limited to refund of purchase 
price of goods 

Buss.: we guarantee only to refund 
the price for which the goods were 
purchased

Mary met a wonderful sight/
 a wonderful sight met Mary's eyes 

Lit.: Mary saw something wonderful

While still in its infancy, numerical 
drug design shows signi  cant potential 
for boosting experimental research 
productivity by the early identi  cation 
of promising candidates for detailed 
experimental investigation

Pharm.: 
‘numerical drug design’ is the process 
of drug designed on the basis of the strength 
of each of its components.
‘boosting …..productivity’ implies 
the possibilities to increase the quality 
of results in research based on experi-
mentation. 
‘early identification of promising 
candidates’ implies the possibility 
to identify through the design which 
components of the drugs have the possibility 
to succeed at an early stage of the research 
which has to be carried out in very detailed 
phases 

Applause followed the announcement Journ.: After the announcement, people 
applauded 



Conclusions

The linguistic processes mentioned above illustrate how specialist lan-
guage is built and comes into play. Rather than distinct languages, as some 
view them, they ought to be seen as different registers enriching languages 
that as living phenomena are born, develop, and unfortunately, in some 
cases, die. Learning a science or a technological process is closely related 
to learning its rationale which as thoughts and actions are described in lan-
guage. Seen from a pedagogical point of view, the above is, undoubtedly, 
dif  cult but attainable; scaring, but also desirable if the school is to adapt 
man to their the demands of their epoch.
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T. A. Volkova
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Discoursive-Communicative Approach to Translation: 
Translation Dominant

Abstract. The paper brie  y outlines the notion of a translation dominant 
in contemporary translation studies and attempts to place the concept in the framework 
of the original discourse and communication translation model. Translation 
dominants potentially encompass the model categories and parameters, inter alia, 
tenor of discourse, text type (genre), discourse nodal points and values, source text 
and target text goals, and communicative functions.

Key words: translation dominant, discourse and communication translation 
model, translation, translation experiment.
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Structure and Functions of Professional Sublanguage 
of Employees of System of the Ministry of Emergency 

Situations
Abstract. In this article, features of professional sublanguage of staff 

of the Ministry of Emergency Situations providing communication of the people 
occupied with saving and  re-prevention activity are considered. The analysis 
of lexical structure of professional sublanguage of rescue and  re  ghting services 
is carried out. It is revealed that language of staff of the Ministry of Emergency 
Situations as one of the autonomous systems existing within national language 
performs certain functions, the most important of which is communicative.

Key words: professional, sublanguage, lexicon,  re  ghting and rescue service, 
communication, EMERCOM.
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Man and Technik in the Literature of “New Objectivity”
Abstract. The article discusses the reasons of interest to the technique 

in the literature of the “new objectivism” and ways of its arti  cial representation: 
aestheticization of technical objects, emphasis on their visual side, usage of metaphers. 
Authors of the “new objectivism” try to present the relationships between man and 
technique as a harmony, despite a man is considered as a part of a machine. 

Key words: «new objectivism», naturalism, technique, Roth, Döblin.
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Discursive Practices of “Nation Soldiers” (on the Material 
of Bilingual Dictionaries for the Wehrmacht)

Abstract. It is analyzed the so-called “communicative discourse of conqueror” 
as an example of reprints of brief German-Russian dictionaries for the soldiers 
of the Nazi Wehrmacht. Thematic groups, content and connotations of the glossaries 
are also evaluated.
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russisches Soldaten-Wörterbuch. Berlin, 1941; Nachdruch 1942, 1944).
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Meuterei « », Todesstrafe.  2-   SWB  : 
Feldgendarm, Feldpolizei «  », Spähtrupp « », 
Streife « », Standrecht «   », Todesurteil 
«  », Gnade « », absperren « », 
amtlich « », Gesuch « », Aufsicht, Aufseher « , 

», Ausfuhrgenehmigung «   », Ultimatum 
 . [1, . 31–32].
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Arti  cial Languages — Esperanto, Toki Pona and Na’vi: 
the Methods and Purpuses of Creation

Abstract. The article gives the de  nition of natural and arti  cial languages, 
the basic characteristics of arti  cial languages such as Esperanto, Toki Pona and 
Na’vi. The research describes the methods and purposes of creation of arti  cial 
languages, and also identi  es similarities and differences between these languages.

Key words: natural language, arti  cial language, Esperanto, Toki Pona, 
Na’vi, global language, the language of artistic realism, the language of virtual 
communication.
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,   .     -
,    , : lerni = to learn, 

lernejo = a school, lernanto = a pupil/student, lernejestro = a headmaster. 
      : ejo = place, estro = 

leader/head [12].
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lumigi; light- ‘ ’ — bruligi [4].
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 (  , ,    ). 

       ’  
       .   

  ,     [9].
     ,   
      . : a dog bites 
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the man  the man bites a dog;    ,     
 a dog  a man,   .   

’       ,   
 . : Nantangìl frìp tutet / Frìp tutet nantangìl / 

Tutet nantangìl frìp,    a viperwolf bites the person.   
      .     

,   Nantangìl (viperwolf)   il  ,  
   — tute (the person)   t. -
         [10].

       
 (house, I)   (houses, we) ,  

’       ,    
     ,  .   -

    . : 
Nantang hahaw. — A viperwolf is sleeping.
Menantang hahaw. — Two viperwolves are sleeping.
Pxenantang hahaw. — Three viperwolves are sleeping.
Aynantang hahaw. — Viperwolves (four or more) are sleeping [6].

      
« »,      . ,  
Tute « »  mesute,   t    

 s.       
 ay,      ,   

   ,    
 ,    ,    

,      .  , 
      aysute,   
 ,      sute.

      ’ , - , 
    ,    , -

,   (    )   
 ,      . 

 , ,   « », , «im». 
’     ,    , 

        ,   
  .       

   . : 



193

Oe k‹ìy›ä. — I am about to go, I will go soon.
Po k‹ay›ä. — He will go.
Oe p‹ìm›ähem. — I just arrived.
Fo p‹am›ähem. — They arrived.

      :  
 .    ,    -

  s — ‹ìsy›,   — ‹asy›. Oe k‹ìsy›ä. I will 
go soon./ Oe k‹asy›ä I will go.

   ,       
,    ,    ‹er›, 

    ,  ‹ol›, : Mì 
na’ring po t‹er›ìran a krr, ts‹ol›e’a nantangit. — When he was walking 
in the forest, he saw a viperwolf.

   ’    ,    -
     . , , 
 ‹ei› ,    ,   ,   

  ‹äng›   : Ngaru irayo s‹eiy›i 
oe. — I thank you (and am happy to); Kxawm oe h‹arm›ah‹äng›aw. — Maybe 
I was sleeping (and am unhappy about that).

       ,  -
   ,   , 

        [11].
        , 

      ,  
  ,    , 
   .  , -

  —   ,     
    ,     

     .     
( , , ’ )  ,    

  ,   .     -
 :   ,  , 

  ,  /      
  ,      —  -

,  ,   ,    
,    ,   

  .    
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Euphemisms in Economic and Political Discourse
Abstract. The article deals with the issues of using euphemisms in economic 

and political discourse, factors signi  cant for the process of using euphemisms, 
as well as the characteristic features of the speech subject to using euphemisms. 
The awareness of the speaker’s negative evaluation of the denotation plays 
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a signi  cant role in the process of generating euphemisms, which in turn encourages 
the speaker to use positive or neutral words instead of negative lexemes. 

Key words: euphemism, economic and political discourse, recipient, 
denotation, dysphemism.
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, : «tough time»  «recession», 
«liquidity problems»  «bankruptcy».   -

   ,      
 ,      

      ,  
 .    ,  

  —  ,     
 .

      -
  ,      

        
   .   -

         
  ,  ,     

 ( ,   ,  
  , , ).  
       

  .     -
   ,   

   ,    , 
 , ,  ( , red ink = losses).

      -
 .      
     « »   
    .:        
 «depression»,      

   «slump» (    
       1929 .).    

   ,    
,        1937 . -
      «recession». 

      , -
    ,   

«credit crunch»,       
   ,     

      . . .  [5] 
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 :   «The un-recovery» (  
)  ,      

 un-,    recovery ( ),   
  (The Economist, 26 Aug 2011).

          
   . ,  «golden hello» 

(   —      
-      )    

       
- ,       -

  .
        

«    »,   ,  , -
           

  ,     ,   
 .     ,  

      . , 
,  « »    -

  ,     .   
-       2016 .: « , 
  ( )     ,  ,   

   ,        -
,   ».       

       , ,  
,      «  », 

         -
  .      

 , ,   « -
 ».      

 «Unintentional or incidental injury or damage to persons or objects that 
would not be lawful military targets in the circumstances ruling at the time» 
(        

 ,        
     ).  , 

        -
 «  ».    

  «  » (  ) 
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Postmodernism as Paradigm of Contemporary Literature 
Studies

Abstract. This article deals with the most controversial theoretical aspects 
of postmodernism in literature including the definition of its timing; key 
characteristics; peculiarities of its terminology in literature.

Key words: literature studies, postmodernism, «chaotization» of literary texts, 
narration, modernism, multiplicity of interpretations.
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Representation of Exercise F. Nietzsche’s Overman 
in the Russian Translations

Abstract. The article contains a comparative analysis of the fragments of two 
transfers from the book of F. Nietzsche “Thus Spoke Zarathustra”, identi  es 
issues of cultural and psychological determination of transfer, their compliance 
with the author’s intentions, as well as address the issue of the perception of these 
translated texts to modern readers.
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 -  .   -
    ,       

    .    
 . : «      

        
.  , ,  ...  , -

  ,       
» [2, . 6].  

       
      .    , 

   ,     , 
   ,       -

  ,       
.

«Als Zarathustra dreißig Jahre alt war, verließer seine Heimat und den 
See seiner Heimat und ging in das Gebirge. Hiergenoßer seines Geistes und 
seiner Einsamkeit und wurdedessenzehnJahrenichtmüde» [5, S. 5]. ( )

«     ,    
        .    

            
» [1, . 410]. ( )

«       ,    
       .       
      » [2, . 31]. ( -

)

 ,   ,    
  ,        -

  ,    
  .       

« » — ,     
      

(«   », «   »),   
  .  ,     

    .   
        , 

, ,       
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        . -
  «  »   

 ,   ,     
  ,  

     «Geist». « »     
(    )   ,   ,  

   ,  , ,  
,           

,    .    
   ,      

« »         Ratio,  
 , ,     . -

       , -
 . . .       «Geist» 

    ,     
   , «Geist»   

  «Vernunft».   - , -
      , 

         -
  «  »   , 

 «Geist»    ,   -
   . «   ,    

 » [1, . 513].
       «  

    » ( )  «   
  » ( ).     
   ;     

  ,   
    . ,   

 ,      , 
    ,    

 , — ,     -
  .      

«Zarathustra’s Untergang»    : «Ich muss, gleich 
dir, untergehen, wie die Menschen es nennen, zu denen ich hinab will» 
[5, S. 5] —       -

   :   
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,     ,  , 
        

 .       «Untergang» 
 «untergehen»   :    

     ,  
     —  
        . , 
   ,   ,  -

      ,   
  : «Was gross ist am Menschen, 

das ist, dass er eine Brücke und kein Zweck ist: was geliebt werden kann am 
Menschen, das ist, dass er ein Übergang und ein Untergang ist» [5, S. 8].

 «Übergang und Untergang»     -
 .     ,   

 :    , , 
  —   : «   -

»,  — : «      ».  
«Untergang»        

    « - ». -
,     ,     .,   

 ,   .  
 .     , , , 

« - »  . 
 «Übergang und Untergang»    -

       , 
   ,    

 ,       , 
   « ».  ,   

   (Cyprian von Karthago),  
   : «Der Tod ist kein Untergang, 

sondern ein Übergang: vom Erdenwanderweg hinein in die Ewigkeit» 
(«    ,       
 »).       -

      , -
 . «Übergang»     : 

  (Fußgängerübergang), ,   -
   :    , 
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- ,   ( , 
  «  », «Übergangsperiode»).   

«Untergang»    .      
 « », « », « », « », « », -

   «Runde», «Niedergang», «Verderbnis», «Verfall», 
«Sturz»  .,     ,  «Weltuntergang» 
(«  »), «Untergangsstimmung» («  »), 
«Auf – und Untergangs der Sterne» («    -

»).  .  [4]      
     .   , 

«Untergang»     -
      , , , 

 : «das Schiff geht im Wasser unter» («    
») —   ,    ,   

    «der Untergang eines Volkes» («  
»). ,   ,      

 . ,  ,   «Der 
Untergang des Abendlandes»,     «  

»  «   »,     -
 ,     -

     .   
«Übergang und Untergang»     

.       
 ,    « »  « » 

          « -
   »,    ,  

«über». ,        . 
   «Untermensch»,   

 ,       
    .      -

    «  ».  
    « »    

  ,      
,    , ,   

     ,   .  
        -

     ,   
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 .     -
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    :  ,  
        -

     .  «Untergang» 
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F. Nietzsche and Actual Problems of Linguistics
Abstract. The article deals with the language and style of the philosophy 

of Nietzsche, conducted a comparative analysis of his work with linguistic concepts 
Newest time.
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 ,    ,     

. , , , , , , , — 
      :    

    ,    -     , 
   ,   » [3, . 210].

«    “  ”,     
  ,    :     

 (Geschehen)     ,  
 , ,   “ ”».    -

: «     (Wirken)   
(Wirkung)  :    ,   , 
    » [1, . 315].  -

,  ,     
     .   
    ,   

     ,   -
 .       

      ,   -
   .    , 

     ,  -
   ,   -

 . ,    
       .   

,     ,  
    : «...    

,  , -  ,  ,   , 
   “ ”,     » [3, . 211]. 
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   .  ,   - -

  (       “ ”)  
 “   ”    ,   

 » [3, . 211].   ,   -
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.
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Human Versus Machine Translation in Business
Abstract. Translation is an essential tool for multinational business success. 

There has been a long running debate of the use of machine versus human translation. 
The advantages and challenges of these modalities are presented as well as when 
and when not to use each one. 
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Language is the primary way in which humans communicate — using 
spoken words and written symbols that have agreed upon meanings. 
Language can also be de  ned in more broad terms to be communication 
in general. As such, the purpose of language is communication so if 
communication fails then language is useless.

Today more than any time in history, business is transpired 
internationally. Companies are continually striving to expand their markets 
and utilize low cost or more convenient locations for production and / or 
distribution. With the invention and widespread use and dependence upon 
the internet, the globalization of business has no boundaries or end. Yet, 
the globalization of business does have one rather large challenge that must be 
adequately addressed. That challenge is the need to be multilingual to ensure 
good communication. Employees of a multinational company must be able 
to communicate and collaborate with each other. Websites must be accessible 
to new markets. Customer support must be able to cope with questions and 
comments from many different sources, locations and in different languages. 
Translation is an essential tool for communication between businesses, 
between companies and their customers, between organizations, and between 
countries. Human translation has been the historical and traditionally 
accepted method for achieving good communication between differing 
cultures and languages, but as technology has evolved and advanced, 
machine translation is being considered as an alternative modality [1]. 
This paper will explore and discuss some of the advantages and challenges 
of human versus machine translation in business as well as when will be 
the best time to use and when to avoid each of these modalities.

Translation is typically de  ned as the act of converting the language 
of the source into the language of the target taking into consideration cultural 
and linguistic differences. This is a very complex process and involves 
much more than just converting words and sentences from one language 
to another. It involves the translation of feelings, thoughts and emotions as 
well. Human translators face the challenge of being able to and expected 
to translate not only the actual words but also all of the sentiments attached 
to the text, bridge the cultural differences, and overcome language barriers. 
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A good translator should be familiar with the culture, history and beliefs 
of the people who speak both languages. 

Of course, if the translator is not  uent in both languages their success 
can be threatened. The human translator must have a thorough knowledge 
of both languages (the source and the target languages) and the ability to deal 
with differences in meaning that may appear insigni  cant until one crosses 
over from one language to the other language. In her article “Automatic 
translations versus human translations in nowadays world, Laura-Rebeca 
Precup-Stiegelbauer expresses her belief that the human translator “must 
be a native or near-native speaker of the language s/he is translating into 
and very strong in the language s/he is translating from. Being a native or 
near-native speaker involves more than just memorizing vocabulary and 
lots of facts about words. In includes having an understanding of the culture 
that is mixed with the language and includes the ability to deal with new 
situations appropriately” [2]. An example of this can be the Russian word 
babushka. Literally translated it means “grandmother” but is often used 
to refer to an old lady regardless of relation. Another example, that is 
the personal favorite of this author, is the phrase in Russian Boodish chi? 
While literally it translates as “You are tea.” but the experienced human 
translator will interpret this as “Would you like some tea? or “Would you like 
to be drinking tea?” A human translator will take many things into account 
in order to provide a good translation: the tone of the speech or text, cultural 
or contextual references, slang, and speci  c forms of expressions such as 
idioms and sarcasm.

Human translation can be quite expensive and in the case of business 
document, it can be very time consuming as well. One of the ways that today’s 
businesses are trying to cope with the challenge and expense of translation 
of documents is by using increasingly sophisticated machine translation. 
This modality has been acceptable for repetitive, automated responses, 
and mundane translation but for more complex and technical documents 
human editors will be required to ensure accurate communication. Machine 
translation tools such as Google Translate or Skype Translator are usually 
free to use and give an instant translation when you copy and paste text into 
the tool. Businesses would be wise however, to keep in mind that these tools 
only provide basic translations and are often not completely accurate. In 
some cases, machine translators provide a literal word for word translation 
which often provides a terrible result. A 2015 article in Business News Daily 
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reported, “A good translation can make a huge difference in how content is 
received.” Ian Henderson, chief technology of  cer and chairman of global 
language service provider Rubric, noted that a low-quality translation can 
give a bad impression of your business” [3]. Businesses must continually 
strive for accurate communication.

Debate in the  eld of linguistics and translation continues in regards 
to the advantages and challenges of human versus machine translations 
and when it can be acceptable and appropriate to use each one. The debate 
is fueled by the progressive improvement in the quality of the machine 
translation tools available for private and professional use. Businesses 
may consider the following when making a decision as to which modality 
to utilize.

Machine translation
Advantages:

• Free or inexpensive tools readily available (Google Translate, 
Skype Translator, Bing Translator, Babylon Yandex Translate) 

• Quick / instant turnaround time
• Multiple languages using one tool
• Constantly improving technology

Challenges:
• Accuracy can be low and meaning lost
• Accuracy is inconsistent across different languages
• Machines cannot translate context

Human translation
Advantages:

• High accuracy
• Can review their work for quality
• Can translate context and capture the same meaning
• Can understand and interpret slang, slogans, puns, metaphors
• Recognize where literal translation is not possible and  nd 

suitable alternative
Challenges:

• Longer turnaround time
• Expensive
• Languages are limited to available translators
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Additionally, businesses may wish to consider the following when 
deciding when each modality is acceptable and appropriate to use as each 
modality has valid purposes and uses.

Machine Translation
• When translating for internal and informal use and 100 % accuracy 

is not required
• When the translation never reaches the  nal audience — such as 

translating a resource as research for another paper or document
• When you have a large amount of text to translate and general 

meaning is enough
Human Translation
• When accuracy is important 
• When the information will be received by the  nal (consumer) audience
• When there is a legal duty to provide accurate documents — such 

as legal and medical documents, safety information
• When translating marketing materials for creative language uses — 

cultural familiarity will be critical 
Machine translation may appear to be a good way for businesses to save 

time and money, but multinational businesses realize that professional 
translation is an expertise that should never be underestimated. Translation 
is an art and businesses should not and cannot rely upon a word-for-word 
replacement of a source language text with a target language equivalent. Yet, 
there is a place for machine translation and the debate should not be which 
modality to use, but rather which one is right for the project or task at hand. 
Using human translators to review and correct machine translations so that 
they are accurate and appropriate for the  nal audience can be a compromise 
between the speed and cost of translation services.
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M. Zakharova’s Language Personality (on the Material 
of the Social Network Facebook)

Abstract. The paper is devoted to the description of M. Zakharova’s language 
personality on the material of the social network Facebook. Fifty political posts 
in which the author expresses her opinion as a person and a diplomat were chosen 
for the analysis. The means of different language levels for the effective in  uence 
on the target audience are described.
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Inaugural Address. Stylistic Aspect (Based on Inaugural 
Address of Donald Trump)

Abstract. This article is written in line with political linguistics. The paper 
deals with the main stylistic aspects of the inaugural speech as the genre of political 
discourse. Text analysis makes it possible to come to some conclusions about stylistic 
devices used in the inaugural speech.

Key words: political discourse, inaugural speech, metaphor, emotive meaning, 
genre peculiarities, stylistic peculiarities.
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 ,     . 
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  :  ,  -

 ,  —      
        [2]. -

 . 
   ,  -

    ,    , 
   —  ,     

   : «But for too many of our citizens, a different 
reality exists: Mothers and children trapped in poverty in our inner cities; 
rusted-out factories scattered like tombstones across the landscape of our 
nation; an education system  ush with cash, but which leaves our young 
and beautiful students deprived of knowledge; and the crime and gangs and 
drugs that have stolen too many lives and robbed our country of so much 
unrealized potential. This American carnage stops right here and stops right 
now».     ,   
    ,         , 

    : «It is time to remember that old wisdom 
our soldiers will never forget: that whether we are black or brown or white, 
we all bleed the same red blood of patriots, we all enjoy the same glorious 
freedoms, and we all salute the same great American Flag». 

   ,      
      . .: «No challenge can match 

the heart and  ght and spirit of America». 
   ,   -

  . .: «One by one, the factories shuttered and left our 
shores, with not even a thought about the millions upon millions of American 
workers left behind».

    ,      -
: «We will reinforce old alliances and form new ones — and unite 
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the civilized world against radical Islamic terrorism, which we will eradicate 
completely from the face of the Earth».

         
 ,    ,   -

: «We do not seek to impose our way of life on anyone, but rather 
to let it shine as an example for everyone to follow».

      -
 , , , ,    

    .  , 
  ,    -

, ,      
       

  .    
  : 
 ) Together, we will determine the course of America and the world 

for years to come.
We will face challenges. We will confront hardships. But we will get 

the job done.
 b) America will start winning again, winning like never before.
 c) We will bring back our jobs. We will bring back our borders. We 

will bring back our wealth. And we will bring back our dreams.
 d) This American carnage stops right here and stops right now.
We are one nation — and their pain is our pain. Their dreams are our 

dreams; and their success will be our success. We share one heart, one home, 
and one glorious destiny.

The oath of of  ce I take today is an oath of allegiance to all Americans.
 ) Together, We will make America strong again.
We will make wealthy again.
We will make America proud again.
We will make America safe again.
And yes, together, we will make America great again.
 f) It belongs to everyone gathered here today and everyone watching 

all across America. This is your day. This is your celebration. And this, 
the United States of America, is your country.

 g) Today’s ceremony, however, has very special meaning. Because 
today we are not merely transferring power from one administration 
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to another, or from one party to another — but we are transferring power 
from Washington, D.C. and giving it back to you, the American People.

      , , 
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Text-Worlds as Representational Structures in Commercial 
Advertising Discourse

Abstract. In the article text-worlds are analyzed as representational structures, 
evoked by the texts as the discourse unfolds. It is argued that text-worlds are complex 
dynamic mental representations activated by ads. Correlations are found between 
participant-accessible and character-accessible text-worlds and basic advertising 
strategies used by advertisers for promotional purposes. 

Key words: text-world, representational structures, discourse, commercial 
advertising, advertising strategy.
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Deliciously squidgy energy. Low in saturated fat, less than 1.5 %. Moist fruit 
loaf. Bursting with yummy banana. The secret’s in the squidge. Squeeze me. 
Come on, don’t be shy. There. Feel that? That’s squidgy power, that is. 
Deliciously chewy fruitiness bursting with energy to help keep you fuelled 
up and ready for action. But don’t take my squidginess too literally I’m 
low in saturated fat too. Tell us how you like your Soreen, and get more and 
get more yummy ideas, at www.soreen.com.

    ,    
 :   (deliciously 

squidgy energy),     , 
   (moist fruit loaf)  -

 ,     
 (Bursting with yummy banana),    -

  (The secret’s in the squidge). ,  -
         

, , ,      
  .     (Squeeze 

me. Come on, don’t be shy.),   1-  (me, I)  2-   
(you)      , -

   ,      
(squidgy power),     

  (    ). 
       (I’m 

low in saturated fat)    (to help keep you fuelled 
up and ready for action)   . 
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 ,  ,  . ,   
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Focus of the English Utterance 
and Linguistic Ways of Its Marking

Abstract. The article deals with the ways of marking focus in the English 
utterance. Types of focus as well as its main characteristics are described 
on the grounds of the data found in the works of both foreign and Russian linguists. 
Not only intonational, but also syntactic, lexical and morphological ways of focus 
marking in the English phrase are considered.

Key words: narrow focus, broad focus, contrastive focus, intonation centre, 
informational structure.
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«On the level of the sentence the nucleus, more generally, accent, is seen 
as the major realization of the universal concept of focus» [12, p. 45]. 
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 :
— Who woke me with that phone call in the middle of the night?
— Mary did.
— Nonsense. It was you who did [6, p. 203],
 ,      -
,       «It was you 

who did»      -
 : «It was you». 

.        
      -

, ,  «    , 
 » [10, p. 87]. 

      
  ,     -

   .    
    ,  

     (   «focus sensitive 
expressions»).       

  ,  only, even, especially,    
,      . -

      ,  
,  ,       :

Even Jane wouldn’t be so stupid [9, p. 80].
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Phraseological Units with the Meaning of Emotions 
in the Work of Fiction in Variants of the Original 

and the Translation
Abstract. The article deals with the specifics of emotive phraseology 

in original and translated versions of literary texts. The source of the material 
for analysis is the text of the novel “The Posthumous Papers of the Pickwick 
Club” by Charles Dickens in the original version in English and in the translation 
in Russian. Functioning of emotive phraseological units in a literary text is described 
by using an example of  phraseological units with the semantics of fun.

Key words: phraseological units, emotions, a literary text, original, translation, 
Charles Dickens, “The Posthumous Papers of the Pickwick Club”.
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, Charles Dickens. “The Posthumous Papers of the Pickwick Club”, 

 135  (151 ).   
       :

1) «    » (16 , 16 ; 
, high spirits); 

2) «      
  » (87 , 103 ; , one’s 

eyes sparkled); 
3) « ,   » (21 , 21 -

; , one’s  ngers wandered playfully round one’s nose); 
4) « ,  » (9 , 9 ; 

, to play the  ne trick); 
5) «  » (2 , 2 ; , one 

of the jolly sort).
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 ,   . .   . ,  126 -
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Towards the Localization of the Communicative Intention 
in the Newspaper Narrative

Abstract. The article deals with the study of cooperative interaction 
within the chain of newspaper narrative addressers (information “client” —
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 editor — journalist — information source — journalist) in the aspect of its correlation 
with the localization of the communicative intention in this type of communicative 
act. The author’s research focus moves onto the influence of sociocultural 
environment of production and consumption of media content on the intentional 
speci  cs in the newspaper narrative.

Key words: newspaper narrative, intention, journalist, editor, information 
“client”, speech activity.
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Modern Information Technologies 
as a Source of Neologisms in the English Language

Abstract. The article aims to study new words which appeared in the English 
language in 2016 as a result of development of modern information technologies. 
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The neologisms have been examined in terms of spheres of usage (gadgets, internet, 
social networks, etc) and their stylistic characteristics.

Key words: neologism, information technologies, internet, social networks.
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,         -
.       

 .    (screen 
scraper — a piece of software that extracts character-based information 
from other applications and presents it in a more user-friendly format); 

 (nanorobotics — the use of extremely tiny components 
(measuring a nanometer or less) to make robots);  -

 (trust score — a way of communicating with a computer to prove 
who you are without the need for a password; nerd power — heat generated 
by computers and used, for example to heat places); -  
(the internet of me — a system of objects with computing devices in them 
that are able to connect to each other using the internet and exchange personal 
data about their owner; device mesh — a network of electronic devices that 
can  nd information and communicate with other people and organizations 
using the internet).

  / 

   —  , -
    ,   

     ,     
    . 

,  2016 .     , 
     (biotech tattoo — 

a wearable device for monitoring the heart rate, etc. that mimics a tattoo 
in appearance, being largely  at, with an aesthetic design; exoskeleton — 
a robotic device which goes around the legs and part of the body of a person 
who cannot walk and allows them to move independently and in an upright 
position); « »    (smart desk — a computerized 
desk that can be raised for use while standing and can monitor such 
things as the user’s movements, time spent at the desk sitting or standing, 
and calories burnt, and prompt the user to move about or stand up, etc.; 

  (parcelcopter — an unpiloted drone, used for 
delivering parcels; plug-in — an electronic car);    
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-   (FlatCam — a nearly  at, lensless camera 
that uses millions of pinholes to allow light to reach a light-sensitive chip 
to record the image).

 

    - ,  
        
     ,    -

   .  -
      ,    

      
  .     -

     : 
cybersoldier — a member of the military who works in the  eld 

of cyberwarfare;
malicious insider — a person within an organization whose actions 

threaten the security of that organization’s activities or data;
super cookie — a cookie that is intended to be stored on a computer 

and cannot be deleted in the usual way;
commjacking — a method of intercepting the data  ow on a wi   network;
data  cation — the collection, analysis, and use of data from digital 

sources, such as social media, apps, and search tools, used by individuals.

 

        
  ,  ,  

.  —  ,     
    «  »    
 « »       

    .     , 
      ,   

 :    (social eating — a practice that 
involves  lming yourself while you eat and posting or streaming it on a social 
media website; food  e — a photograph of the food that you are eating; 

,   (faceswapping — the practice 
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of swapping the faces of people in photographs, usually on mobiles, for 
humorous effect; pyjamming — wearing pyjamas in a public place and 
posting photos on social media, usually as a charity stunt; sharenting — using 
social media excessively to share information about one’s children); -

  (instafamous — having achieved a measure 
of fame through posting sel  es to social networking service Instagram; 
Twitter quitter — a high-pro  le user of Twitter who closes their account, 
usually after being trolled). 

-

        , 
,      

   ,   
      . -
   2016 .     

 :   (ride-hailing service — an on-demand car 
service for which people use a smartphone app to arrange a ride); -

 (tap-to-pay — describes a payment method which involves tapping 
your phone against a payment device;   ash sale — an e-commerce business 
model in which a product is offered at a substantial discount for a very limited 
period; farecasting — predicting the optimum date to buy a plane ticket, 
especially on a website or using an app);   
(digital divorce — an online process to end a marriage legally).

    

,    -
           
.  ,    

,   ,    
 (ringxiety — the phenomenon of seeming to hear or sense 

a non-existent message or call on your phone; digital amnesia — the inability 
to remember basic things, such as telephone numbers, dates, etc. as a result 
of over-reliance on mobile phones, the Internet etc for storing information; 
Tinderella syndrome — the inability to form romantic relationships other 
than through online dating sites; digital diet — a deliberate reduction 
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in the amount of time spent on the Internet),     -
   (cybersickness — a feeling of nausea 

brought about by looking at the screens of electronic devices; simulator 
sickness — a nauseous feeling caused by moving your head too fast while 
playing a virtual reality, simulation, game)     
(vamping — the activity of remaining awake late into the night, usually 
while chatting on social networks). 

   
  

       -  
 ,     .   

         
      -

 :
tech creche — a safe where visitors to a place can deposit their mobile 

phones before exploring that place;
extreme phone pinching — the practice of holding a mobile phone 

between the thumb and fore  nger and dangling it over a perilous place 
while taking a sel  e;

keepsake password — a password that embodies a special personal 
meaning for the person who chose it;

pocket dial — to call someone by accident with a phone that is in your 
pocket; 

Skype family — a family in which one parent is living overseas and 
contact is maintained through Skype.

       
       

  ,      
  ,    ,   

  ,  -   . .  
,  ,       

 ,  .   — 
,       ,    

 ,      ,   -
  ,      . 
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I. V. Pervukhina
Ural State University of Economics

Translating Economic Texts: the Transaltor as Co-Author 
Abstract. In the context of a continuing pressure to enhance research 

publication activities of university academic and teaching staff, a new form 

©  . ., 2017



256

of academic cooperation is establishing when the translator of economic texts 
becomes the co-author of a research article. The article aims to overview some 
changes occurring in the technical translator job from regarding translation as being 
purely a transfer activity to a more creative array of work, where the translator writes, 
designs and engineers texts. 

Key words: academic writing in English, academic publications, academic and 
teaching staff, economic article translation, contrastive rhetoric, AIMRAD, editing.
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N. G. Sosnina
Ural State University of Economics

Speci  c Features of Research Terminology 
(in Terms of Social and Cultural Service)

Abstract. The article studies the term speci  c features of social and cultural 
service sector, scientific terminology being the component of research and 
communicative competence.

Key words: scienti  c terminology, term speci  c features, research and 
communicative competence.
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 — ,      -
. :  full  edged sit down restaurant —    

 ;  ne-dining restaurant —   .
4.  .   . . , -

    .   
   .   -

     - . 
    . :  

cross-cultural behaviour.
5. .     -

,    , —     
,   .    

  ,      
. :  sous chef, pastry chef, dessert chef. 

6.  .     
-   .     
 . 

7.  .  ,   
   ,      

  ,    .  
     ,  

 ,  ,   -
.  : global village, fruitful 

research [8].
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I. A. Stikhina
Ural State University of Economics

The Second World War and Demythologization Processes 
in Swiss German-Speaking Literature of the 20th Century
Abstract. The article is devoted to the demythologization processes in Swiss 

German-speaking literature of the 20th century with the emphasis on the works which 
concern the Second World War. The article analyzes some works of German-speaking 
Swiss writers accentuating Urs Widmer’s novel “Im Kongo” with its examples 
of demythologization relating to the Second World.

Key words: German-speaking Swiss literature, the Second World War, 
mythologem, demythologization, grotesque, Urs Widmer, principle of neutrality.
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Peculiarities of Actualization of the Concept “Kinship” 
in Introducing Artistic Images 

in Anglo-Saxon Epic Poem “Beowulf”
Abstract. The article focuses on research into peculiarities of representing 

a conceptual sphere of kinship in relation to artistic images of the Anglo-Saxon epic 
poem Beowulf. A major part of this sphere is constituted by ethnonyms dating back 
to a pre-state era in the history of the British Isles. These lexemes have positive 
stylistic coloring. 

Key words: concept, picture of the world, ethnonym, artistic image.

  « »,  VII–VIII . . ., 
  «    , -

  -  » [ , . 75]. 
©  . ., 2017



270

    :   ,  
        

 —   ,   -
       

  .      
;    ; -

    .    
,      , 

  « ».  ,    
     —   

  (modor, fæder, brodor, sunu  .),   
,    , -

  .     
   .

1. Maeg —  maegas,  megs —  
, ,   —   : magth 

( , ), mago-thegn — - ,  , 
. 
2. Cyn — , , ,     

cyning —    , ,  . 
3.  sib    ,  

   ,  ( ,  ,  
   ): dryht — sib —  ,  -

  /   ,     -
 —  «  — ». 
4. Cyththu (cuthth) —   ,  yth  -

      ,    
« », « ». ,   — ,    

  . Un-cuth     
   ,    . -

        
«  — ». 

5.  folc (  folk)   , 
    —  magtha. 

      ,  -
  —     ,  folces.    

,  XIII .     
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  5 000 folces. «Fol »    , 
      ,   —  

.      . 
6. Leod — ,  ( , , 

) —   :  — -
 ,   —   , 

   —     
-   (    ). 
7. Theod —      ( , 

, ) —   .   
       
 .   eltheodige —    -

,   . Theoden —   
  .    «theoden»  -

  ,    ,     «cyning» 
  ,     ,   

     — : «frod 
cyning», «eald ethel-weard» (  ,  ).   
«ethel»       

 ,     -
  . 

8.  land    ,   
    ,    . 

  land  . 
9. ,      , -
  «rice» —  —  ,   -
  «maegtha»,    «folc»   «theod», 

       .   
        -

 ,   .    
        ,   

 [3, . 178–206]. 
      -

         
 .  ,    -

,    :  (þeod-cynninga, 
sige-rof cynning),  (mago-dricht, leod-gebyrgean, magu-þegn,),  
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(wine-magas, guþ-rice, man-cynnes mæg, freo-wine folca, maeg-secgan), 
 (man-cynne fram, aines cynne, cynnes feond, eltheodige). -
 ,      

  ,      
  ,    —    —  

(Hæreþes dohtor, Hoces dohtor, dohtor Eadwines, wif / cwen Hroðgares, 
freolic wif  . .).       

      : freolicu folccwen 
(  )  fremu folces cwen (  ).  -

       , 
,     -

   :    
       . 

      
      :  

  « »  « ».   ,   — -
 ,         

 « ». ,      
   (maeg,  , leod, sib). -

 « » ,      -
   : leofne ( ), worth-myndum 

( , ), brego Beorht — Dane (  ), 
aertheling ar-god,  — eald ( ), wine-dryhtne ( ), 
glae-man ( ), haelig under heofnum ( ), snotor ( ), 
sinc-gyfan / beago-bryttan (  , ).  maegas 

 maego-thegn       -
       — ,   

   : saele-raedende, beor-scealca, 
beor-thege, wine-druncen ( ). 

     .  « » 
    :    

      .   
    sae-lithende, mere-lithende, sae-

manna (  -  ), feor-buend/feor cuman (   
  ), eltheodige ( ,  

 ).       -
    ,    
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     : frean Scyldinga, wine 
Scyldinga, Scyldinga gold-wine gumena, freo-wine folca.   
   ,   

   .     
,      , -

, : guth-searo geatolic (   ), beorhte 
fyrd-searu (   ), heathu-rincum ( ), maegen-craft 
( , ), heatho-rof (  ),  — secg betsta (  

), wisade ( ), wlanc ( ), modiglicran ( )  . . 
       

    « ».
  —    :   

,  ,  , , ,    
 , ,  —  « »  
 .       — , 

   ,  ,  
.     : 

mago-rinca heap, folces hyrde, secg heap (  -  , 
  ,       , 

  ).      
        gaest (gist). 

  . ,  «gasts» c   
« »,    ,   -

,  — .  « »    
         

:        , 
        « » — sunu, 

brothor, haeletha bearn.     
         
-  : sibbe, secgan maeg, wid-cythes wig, 

sunu, maegum, folc ond rice, rice theoden.
 ,     

   —    
    , —  

   :   -
       -

   .        
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    —    
 . 

   «leod»   
  :   

   ,      
    —   .  , 

  (    )  «leod»,  
       .  

    :   . , , 
,   ,    

    ,     
   «leod»:   ,   

 [3, . 202].      ,   
     ,   

  ,       
 «leod» — Wedera leode, Geata leode.    

        
 —     —   

  ,   «     
       

  «leod» [  , . 203].   -
      

 . 
      , 

      
    ,    

      -  
.     ,    

  : leof ( ), haelig ( ), fen ond faesten 
( ), aetheling ( ), hige-rofne ( ), wisade 
( ), craeftig ( , ), freogan ( ), gestreona 
( ), haeletha leofost (  )  . . 

      — 
,    .      -

 ,   : ellen-gaest 
(  ), eotenas ( ), gryre ( ), ban ( ), faehthe ond 
fyrene (   ), feond ( ), latho ( ), 
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dreore fahne (  ), syn-scatha ( )  . .  -
       

 ,    «cynn» —  
    «Cainnes cynne».    

    ,    
   . 

 ,   « »  -
       

« ».         -
,       

  . 
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Adaptation of Children’s Foreign Fiction from the Point 
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( .) “…the question is, can we try it for a year on nine nine seven”?
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